


NAU College of Arts and Letters PRIVATE 

English Department, Spring 2005                                                                      Sample syllabus

English 406--ESL Methods and Materials for Secondary Teachers (3 credits) (sequence # XXXX)

Class meets Tues., Thurs. 9:35 to 10:50 AM in LA XXX

Instructor: Mary McGroarty, Ph.D., Professor, English Department   <mary.mcgroarty@nau.edu>

Office: Babbitt Academic Annex (BAA), Room 318  phone 523-6273

Office hours: Tues., Thurs. 3--4:30 PM and by appointment

Course Description and Student Expectations:

     English 406 is an upper-division course especially designed for undergraduates who want solid grounding in the second language methods and materials of most use to secondary-level teachers of English. It is particularly aimed at students with a strong interest or career focus in education (i.e., those pursuing certification as elementary or secondary teachers). Prerequisites: To register for Eng. 406, students should have completed Eng. 105 or Honors 190 and Eng. 301W. Also, consent of an English Education advisor is required.

This course counts toward the methods course required for the Arizona endorsement in English as a second language for certified teachers.  The course is also valuable for others seeking an overview of teaching methods suitable for second language learners in secondary classrooms. I will make efforts to include topics and readings of special interest to class members insofar as appropriate and feasible.

Methods:

   The course consists of lectures, large and small group discussions, observation and critique of relevant videotapes, and development, presentation, and critiques of related instructional projects that may be used in actual secondary classrooms. We may have guest speakers with related expertise.  Students will be expected to serve as discussion starters for a certain number of class sessions (probably 2, depending on class enrollment). There will be moderate reading and considerable writing, graded and ungraded both. Students will do a final project (done in stages), and take in-class mid-term and final exams on the dates specified in the syllabus. Additional shorter writing will be done in class.

Materials:

   Readings will come from 3 required texts, from handouts distributed in class, and from current books and articles placed on reserve--electronic and print--in Cline Library. (See Reserve List on last page here.)

Required texts:
1) Birch, B. (2002). English L2 reading: Getting to the bottom. Mahwah, NJ: Lawrence Erlbaum. (Birch in syllabus)

2) Echevarria, J., & Graves, A. (2003). Sheltered content instruction: Teaching English-language learners with diverse abilities (2nd ed.) Boston: Allyn & Bacon. (EG in syllabus)

3) Hadaway, N., Vardell, S., & Young, T. (2002). Literature-based instruction with English language learners, K-12. Boston: Allyn & Bacon. (HVY in syllabus)

Course policies: Attendance, tests, etc.
    Students are expected to attend and participate actively in the class, bring the relevant textbooks to class for discussion, and complete the readings before the date on which they are discussed.  Active participation is defined as thoughtful engagement with course issues as indicated by presence in class, thoughtfulness and frequency of questions asked, performance as discussion starter on days specified, and completion of written work promptly and responsibly. If you have any condition (such as hearing loss, visual limitations, etc.; any condition appropriately documented by Disability Support Services at NAU) requiring special modification of instruction or any course activities, please advise me of these within the first 2 weeks of the course so that we can plan appropriate accommodations if necessary. 


Attendance is required; more than 3 absences (of any sort) will result in lowering the final grade by one full letter; 6 absences by 2 full letters, etc. (Note that the 3 absences are meant to INCLUDE any of the usual reasons for non-attendance, such as institutional excuses for field trips, illness, car trouble, etc. An absence for any reason is still an absence.) You are responsible for all work covered in class whether you are present or not. All written work should be submitted typed, double-spaced, printed on one side of the paper only, with one-inch margins on all sides and all pages numbered. All out-of-class writing should contain a reference list on a separate page at the end with full bibliographic information for all materials consulted. Plagiarism will not be tolerated.  Written work is due on the dates announced; points (in general 2 points per day) will be subtracted for late submissions.

(Tentative) Course outline and syllabus:

     This syllabus lists topics by week and session and readings for each class session.  Reserve readings at Cline Library are listed by author's last name and date of publication (e.g., Heath, 1986). In the syllabus, reserve readings are indicated by two asterisks (**). If changes are made, they will be announced in class.

Students are expected to read assigned material before the class session at which it will be discussed and to bring the materials we discuss to class.

Week 1: Overview and introduction
Tues.--Overview of course, introduction of participants, background information.

Thurs.--School learning experiences of English language learners (ELLs) at the middle and secondary level


HVY, Ch. 1; EG, Ch. 1

Weeks 2, 3, and 4: Language development and socialization; Related educational concerns

Tues.-- Theoretical aspects of L2 learning. EG, Ch. 2

Thurs.-- Individual differences in L2 learning. HVY, Ch. 2; tailoring instruction accordingly, EG, Ch. 4 

Tues.-- Learner language. HVY, Ch. 4                      

Thurs.-- Language socialization; Definitions and variations by sociocultural and linguistic groups


**Heath, S.B., 1986, Sociocultural contexts of language development (reserve)

Tues.—ELL/mainstream classrooms as language learning environments ** Harklau, 1999

Thurs.--Language socialization in older children and adolescents; making lessons comprehensible.


EG, Ch. 4

Week 5

Tues.--Observing L2 teaching; providing good input for learners. EG, Ch. 3

Thurs.—Classrooms that support or hinder language learning **Duff, 2001 (reserve)

Week 6:
Tues.-- Mid-term exam (in class)

Thurs. -- Development of reading skills; basic aspects and L1 influences. Birch, Ch. 1, 2, 3

Week 7:

Tues. -- Role(s) of listening skills in reading. Birch, Ch. 4, 5; HVY, Ch. 3

 Thurs.— Relationships between reading and writing development. Birch, Ch. 6, 7, 8

 Week 8: 
Tues.-- Reading and vocabulary acquisition. Birch, Ch. 9, 10; HVY, Ch. 3

Thurs.-- Writing development and language scaffolding for ELL students. HVY, Ch. 6; EG, Ch. 5

 Week 9:
Tues.—Workshop session: work on initial versions of pre-and post-reading exercises for content units

Thurs.--Using various genres for classroom language development. HVY, Ch. 9

Week 10: Language and literacy in content areas 
Tues.--Language development in content areas; social studies. HVY, Ch. 8. 

Thurs.—Workshop session; work on initial versions of pre- and post-reading oral language and writing development tasks for content unit

Week 11: 
Tues.--Promoting interaction and discussions; EG, Ch. 7; **Goldenberg, 1991, Instructional conversations and their classroom application (reserve)

Thurs.— Language development in content areas; social studies. HVY, Ch. 8; Building reading and writing skills; biographies. HVY, Ch. 10 

Week 12: 
Tues.-- Additional strategies promoting success in the study of literature. EG, Ch. 6 **Custodio & Sutton, 1998 (reserve); **Saunders et al., 1999, Successful transition into mainstream English (reserve)

Thurs.--  Interdisciplinary instruction for ELLs, including nonfiction and literature. HVY, Ch.11, 12.

Week 13: Assessment; instruction for students with limited educational experience
Tues.--Assessing student outcomes in sheltered instruction; EG, Ch. 5 and 6, esp. assessment portions

Thurs.--Teaching students with little formal schooling. **Garcia, O., 1999 (reserve); **Schnaiberg, L. 1996, Portraits of passage (reserve) 

Week 14: The big picture
Tues.--Program alternatives for ELL students. **Genesee, 1999 (reserve); Inclusion models; pros and cons. **Harper & Platt, 1998.

Thurs.—Workshop session: ESL resources useful for middle and secondary teachers.

Week 15: (End of Instruction Week)
Tues.-- Consensus and tensions in education for ELL's.  **Stritikus, 2003 (reserve)

Thurs.-- Course review; development of study guide.

Finals Week: Final Exam on XXX, as noted on the Registrar's Home Page for the Spring 2005 Class Schedule

Student Evaluation; Course Grading System
    Evaluation in English 406 will be done by a point system based on 100 points, with 90-100 = A, 80-89 = B, 70-79 = C, 60-69 = D, below 60 = F.  The points are the sum of these categories:

Class participation and work as discussion starter:  10%

Language autobiography: 12%

Reflection/application paper: 13% 

Mid-term exam: 20%

Final exam: 20%

Final project: 25% (combination of  prospectus, 2%; drafts of pre- and post-reading exercises related to unit, 8%; and preparation of completed, revised final unit, 15%)

Explanation of evaluation categories and assignments for Eng. 406
1. Class participation refers to attendance, active involvement in class as indicated by good, thoughtful work as discussion starter and by other relevant comments and questions on the readings and videos, and completion of all in-class writing.

2. The language autobiography is an assignment designed to promote thinking about your own language socialization, focusing mainly on your native language(s). Based on class discussion and the material in Heath, 1986 (on reserve), describe the kind of language and literacy socialization you have experienced, paying special attention to the ranges of use of oral and written language you have encountered.

     Focus on two time periods: a) your life up until school entry and the elementary grades; and b) the present. In addressing a), you should note the members of the primary social group with whom you interacted; also describe any secondary social groups you or your family belonged to. Discuss what happened when you started to learn to read, in school, at home, or both: what materials do you remember parents and others reading? What materials do you remember reading? Did you ever 'play school,' 'play store,' or engage in any other kind of play centered around literacy events? For b) your life as an adult college student, describe your primary social groups at present. How many secondary social groups do you deal with? In school, at home, or on the job, are you using or studying languages different from those you used as a child?  What kinds of oral and written materials play a role in your life now?  How do you go about clarifying the meaning of something you find difficult to understand? Take one example of interaction around text and explain what you do to make information clear to others or clarify it for yourself when something is difficult to understand.

Highlight the areas of greatest interest to you and discuss these themes in a paper of 5-7 pages.

3. The reflection/response paper is an opportunity for you to reflect further on the reading for the course and extend your understanding of it by consulting one additional source, such as a reserve reading. For each paper, you should select a chapter or reading covered in class and find one or two additional current ( = published within the last 10 years) references. The additional references can be a) an article or a chapter from the reserve materials; b) one of the sources listed in the chapter or article, which you would then read;  c) a chapter from a another textbook you may be using in a different course; d) a current article for educators in a publication such as English Journal, Journal of Adolescent and Adult Literacy, TESOL Journal, The Reading Teacher, Theory into Practice, or any other appropriate publication dealing with language education; or e) any current report or article on an educational website related to the topics you discuss. (For reflection paper sources, you should consult additional professional resources; articles from newspapers such as the Arizona Republic or general interest magazines such as Time and Newsweek do not qualify. I will be glad to check any source you want to use; if there is any question of its relevance as a basis for a possible reflection paper, please check it with me before writing the paper.) These papers are not to be straight summaries, but thoughtful evaluations and reflections on the information presented in each source.  You should read both sources carefully and critically, then compare and contrast their discussion of the main issues involved.  What are the strong and weak points of each?  Does each source emphasize the same thing?  Does one or the other leave out issues which are important, in your view?  What questions for you as a potential language teacher does each of these sources raise? How might you apply the information you read to future work in an English, ESL, or bilingual classroom setting at the level at which you expect to work? Select the points most important to you and present them in a 5-7 page paper. Include a reference list.

4. The mid-term and final exams, given in class on the days specified, are designed to assess your knowledge of the material covered in the readings, videos, and class discussions. Each will contain both short-answer and essay questions. (Please bring your own lined paper for the exams. You may write in pen or pencil, as long as it is legible, on ONE side of the paper only, please.)

6. The final project. The project is an opportunity for you to develop one part of a content unit for middle-or high school language arts or English (or for another subject, if you are interested in working on a project showing how content-area instruction can be enriched for ELL students). As one of its goals, this unit should include a variety of ways to adapt and enrich the content material to serve as basis for language development, both oral and written, for ELL students at the grade level selected. You will need to identify some age-appropriate literature or other reading material, and then show how you would prepare ELL students to succeed in learning the material selected. The final project must include: 1) explanation of the rationale for the choice of material, with an indication of grade level and subject, along with an indication of the student L2 proficiency level for which this is intended; 2) development and presentation of outlines for at least THREE pre-reading activities, two of which must involve development of oral language, that will prepare ELL students to understand the material; 3) development of at least TWO activities to use during the reading; and 4) development and presentation of at least THREE post-reading activities. For the pre-and post-reading activities, you may include one type of graphic organizer, if appropriate; all other activities must focus on developing language skills, vocabulary, and reading comprehension.

(If two or three of you would like to do a project on the same area, you may work as a pair or team if you like.  In that case, talk with me so we can make arrangements. If you decide to work as a pair or team, all members of the pair or group will receive the same grade, so you will need to figure out a way to share the work equitably.)  There are three stages to this project:

   1. The prospectus.  The prospectus is a 1-2 page description of the area you want to investigate. It includes information on the area of content you will select for development with a rationale for the selection and a preliminary bibliography of 2-3 current ( = published within the last 10 years) sources of information on the topic.  The prospectus, worth 2 points, but will be returned to you with comments to assist in your work. You are strongly encouraged to discuss your project with me before and after I've seen the prospectus so that I can suggest good resources for your project.

    2. The first draft of two pre-reading and two post-reading activities, with complete instructions about what the teacher and students will do, how the students’ learning will be assessed.  (See related chapters in HVY and EG, and sample pre- and post-reading activities presented in class.) You will be asked to bring drafts of these exercises to class to work with them in small groups and then submit them to me for additional comments. (Total 8 points)

    3. The final unit. This is the final, finished version of your enriched and adapted content unit, prepared just as you would if you were going to use it as a basis for teaching. It should include a 2-3 page description of the target class, including subject area, type of students enrolled (both ELLs and others, if applicable), nature of base text used, an indication of all additional materials (video clips, audiotapes, etc. etc). It must also include the final versions of the pre- and post-reading exercises prepared and an indication of at least TWO (2) additional language development activities for oral or written language, or both together. The unit should also explain how you will provide individualized assistance in for students who need it to succeed with the language demands of the content unit. The unit should include all references for sources you consulted in planning it, and at least 4 additional sources are expected. (You may use the course readings in for the unit, too, depending on topic, but the assigned class readings do NOT count towards the total of 4 additional references expected for the project).  Use a separate page for references, number all pages, and staple or fasten the papers together in the upper-left 

hand corner. (No plastic covers, please.) The units, worth 15% of the final grade, will be judged with a rubric that which includes the appropriateness of the content selected, quality of the presentation and of all exercises prepared, thoughtfulness regarding appropriate content and language adaptations for ELL students, range of teaching techniques, media, and exercises; and effectiveness of written presentation, including correct grammar and mechanics. Submit TWO COPIES of the unit to me (one will be returned to you with comments).

Reserve materials for English 406 to be found in Cline Library:
We will read many of these as part of the required reading for the class. Others have been put on reserve to serve as resources for individual students with particular interests.   All reserve materials are listed by author's last name and date of publication.


1) Bergstrom, A., Cleary, L., & Peacock, T. (2003). The seventh generation: Native students speak about finding the good path. Charleston, WV: ERIC Clearinghouse on Rural Education and Small Schools.


(Selections from this book include 1) Ch. 7, "Making it in school" and 2) Ch. 9, "Lessons for educators: Teaching, curriculum, and research". We will use as many selections as we can get appropriate copyright permission to make available to the class.)


2) Custodio, B., & Sutton, M. (1998). Literature-based ESL for secondary school students. TESL Journal, 7(5), 19-23.


3) Duff, P.A. (2001). Language, literacy, content, and (pop) culture: Challenges for ESL students in mainstream courses. Canadian Modern Language Review, 58(1), 103-132.


4) Garcia, E. (2001). Educational approaches--what works for Hispanics: The adolescent years. In E.E. Garcia, Hispanic education in the United States (pp. 155-191). Lanham, MD: Rowman & Littlefield.


5) Garcia, O. (1999). Educating Latino high school students with little formal schooling. In C. Faltis & P. Wolfe (Eds.), So much to say (pp. 61-82). New York: Teachers College Press.


6) Genessee, F. (Ed.). (1999). Program alternatives for linguistically diverse students. Center for Research on Education, Diversity, and Excellence (CREDE).


7) Goldenberg, C. (1991). Instructional conversations and their classroom application. National Center for Research on Cultural Diversity and Second Language Learning. 


8) Harklau, L. (1999). The ESL learning environment in secondary school. In C. Faltis & P. Wolfe (Eds.), So much to say (pp. 42-60). New York: Teachers College Press.


9) Harper, C., & Platt, E. (1998). Full inclusion for second school ESOL students: Some concerns from Florida. TESOL Journal, 7(5), 30-36.


10) Heath, S.B. (1986). Sociocultural contexts of language development. In Beyond language: Social and cultural factors in schooling language minority students (pp. 143-186). Los Angeles, CA: California State University, Los Angeles.


11) Saunders, W., O'Brien, G., Lennon, D., & McLean, J. (1999). Successful transition into mainstream English: Effective strategies for studying literature. Center for Research on Education, Diversity, and Excellence (CREDE).


12) Schnaiberg, L. (1996, November 27). Portraits of passage. Education Week, pp. 35-41.


13) Stritikus, T.T. (2003). The interrelationship of beliefs, context, and learning: The case of a teacher reacting to language policy. Journal of Language, Identity, and Education, 2(1), 29-52.




