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Introduction

Northern Arizona University has a long-standing commitment to high quality undergraduate education.  In 1997, the University began a process that resulted in a major restructuring of its Liberal Studies Program, with implementation beginning in the Fall of 1999.  

The goal of the 1999 Liberal Studies Program was to develop the necessary skills of citizenship in our students through a combination of foundation requirements, distribution courses, and courses embedded within the academic major.  To meet the demands of living in an increasingly complex society, students were asked to consider three thematic foci:  the environment, technology, and the diversity of human experience.  The Liberal Studies Program hoped to foster a broad educational base by having students take courses from among five distribution blocks:  1. science/applied science, 2. lab science, 3. aesthetic and humanistic inquiry, 4. cultural understanding, and 5. social and political worlds.  Further, Liberal Studies courses were to develop students as life-long learners through the acquisition of nine essential skills (critical thinking, creative thinking, critical reading, effective oral communication, effective writing, ethical reasoning, quantitative/spatial analysis, scientific inquiry, and use of technology).  In addition, the program established university-wide requirements for courses embedded within the academic major, such as Junior Level Writing courses and a Senior Capstone.

The Liberal Studies Program has had many successes, including being a finalist in Association of American Colleges & Universities’ Greater Expectations: The Commitment to Quality as a Nation Goes to College initiative.
  However, by 2004 the faculty concluded that the required UC 101 Freshman Colloquium had fallen short of achieving its learning outcomes, and the course was withdrawn. The Cultural Understanding distribution block had lost focus and coherence, and a new diversity requirement was established university-wide and implemented in Fall 2005.

For many faculty and students, it became increasingly clear that the Liberal Studies Program is too complex, with its myriad courses parsed among three themes, five distribution blocks, and nine skills.  In January 2004, the Liberal Studies Committee made several recommendations to the Faculty Senate, including one that the Senate institute a Liberal Studies Program Review Committee “to recommend a plan for restructuring the current Liberal Studies Program.” In Spring 2004, the Faculty Senate Liberal Studies Review Committee was charged by the Senate to “study the current requirements of the Liberal Studies/General Education requirements….and recommend to the Faculty whether to continue those requirements as currently constituted . . . .”   In addition, the Committee was charged with making a recommendation concerning the three credit hours of Liberal Studies previously devoted to UC101 and currently being filled by any elective Liberal Studies course.
The current Liberal Studies Review Committee was constituted by elected representatives from the six academic units, the current chair of the Liberal Studies Committee, and a member of the Faculty Senate, who chairs the committee.  We began meeting weekly in Spring 2005 and issued a preliminary report in May 2005. Later that month Northern Arizona University sent a team, including four Committee members, to the Association of American Colleges & Universities’ Institute on General Education, where they worked with resident faculty and other institutional attendees to discuss liberal education and campus change.  In Fall 2005 we met biweekly and emailed a second report to faculty on November 9, 2005.  The Committee sponsored four open faculty forums and another forum with ASNAU, and met with a wide range of faculty, staff, administrators, and community college representatives.  Members of the Committee have surveyed the literature on liberal education and reform to inform the Committee’s discussions of various models and approaches to liberal education and a freshman seminar.  Throughout the process the Committee was guided by a fundamental principle of finding a pragmatic solution to a difficult problem with the best interests of the students in mind. 

Proposing any change to a fundamental segment of our students’ education on a large, diverse campus such as NAU can be difficult.  Achieving campus-wide agreement on the details of change can be even more so.  Discussing changes in the Liberal Studies Program brought to the surface issues of self and group identity, the value of any discipline’s or department’s courses in the Program, and the impact of student credit hour generation on future budget support, among others.  These issues can prompt opposition to any change or demand explicit recognition of various positions, constituencies, or concepts within a set of proposed changes.  The Committee urges that, as these recommendations are considered, the educational well being of our students be kept foremost in mind.
Based on responses from students, faculty, staff, and administrators to our preliminary reports, and responses from the Liberal Studies Committee, the University Curriculum Committee, and various groups and individuals on campus to our February 24, 2006 preliminary report, we are submitting this final report dated March 13, 2006 to the Faculty Senate.   It is our understanding that these recommendations will be voted on by the Faculty Senate on April 24, 2006.  Our report addresses the following topics:

I.  
Mission and Guiding Principles of the Liberal Studies Program

II.  
Thematic Foci

III.
Foundations Courses

IV.  
Distribution Blocks

V.  
Skills

VI.  
Freshman Seminar

VII.  Oversight and Governance of the Liberal Studies Program

VIII. Staffing for Quality Assurance of the Liberal Studies Program

I.  Mission and Guiding Principles of the Liberal Studies Program

Reasons for a Mission and Principles Statement

As the Committee considered the Liberal Studies requirements we realized that currently there is no clear statement of goals and purpose for the Liberal Studies Program.  There is only the following introduction to the Liberal Studies Program to guide student thinking about how we envision it: “The NAU Liberal Studies Program is designed to provide students with a coherent program through which they develop the essential skills necessary for citizenship. We mean citizenship here in a broad sense. That is, students graduating from NAU need both the skills and a broad understanding of key issues that will allow them the opportunity to participate fully in public debates about the pressing issues of their times.”

Thus, the Committee set out to develop a mission statement and a set of principles to be used in the development of student learning outcomes in order to best achieve the mission.  This mission is consistent with the former focus of the Liberal Studies Program on citizenship, but in the form in which we now present it, citizenship is viewed as a dynamic concept that must be constantly investigated by the students.  The Committee found this approach to be consistent with higher education at a broad level, as reflected in a recent statement from the Board of Directors of the Association of American Colleges and Universities.  This statement, in part and where most relevant to our purpose, argues:

In the twentieth century, many came to contrast liberal education with professional education and to regard it as, by definition, not ‘practical.’ But in today’s knowledge-based economy, a good liberal education embraces science and new technologies, hands-on research, global knowledge, teamwork, cross-cultural learning, active engagement with the world beyond the academy, and a commitment to lifelong learning, as well as the acquisition of knowledge and skills.  These forms of learning provide a strong foundation for success in a dynamic economy.  They are also essential as a foundation for civic participation and for a meaningful life.

The statement of principles is meant to provide guidelines for faculty and members of the Liberal Studies Committee as they develop and evaluate student learning outcomes for the Program.  In faculty forums it was clear to the Committee that the thematic foci, as currently implemented, are too restrictive.  We believe, however, that the three themes—environmental consciousness, technology and its impact, and valuing the diversity of human experience—are important and should be retained both implicitly in the mission statement and explicitly in the principles to guide the development of student learning outcomes.

Therefore, as suggested above we recommend that preparing our students as citizens be retained as the goal of the Liberal Studies Program.  To accomplish this programmatic goal, we have developed the following mission statement and principles for student learning Outcomes for the Liberal Studies Program. 

A. Mission of the Liberal Studies Program.

The Mission of the Liberal Studies Program is to prepare students to live responsible, productive, and creative lives as citizens of a dramatically changing world.  To accomplish this mission Northern Arizona University provides a Liberal Studies Program that challenges students to gain a deeper understanding of the natural environment and the world’s peoples, to explore the traditions and legacies that have created the dynamics and tensions that shape the world, to examine their potential contributions to society, and thus to better determine their own places in that world.


B. Principles to Guide the Development of Student Learning Outcomes.

• To understand natural processes and the fragility of the earth’s environment.

• To understand the world’s peoples and their diversity.

• To understand the traditions and legacies that have created the dynamics and tensions that shape the world.

• To understand the potential for and limitations of technology to enhance human and other life.

• To act upon the individual’s responsibilities and connections to local, national, and global communities and environments.

• To practice the habits of an examined or self-reflective life to facilitate ethical and responsible living.

The reasoning behind the above principles:  Greater Expectations: A New Vision for Learning as a Nation Goes to College, a panel report of the Association of American Colleges and Universities, states that “While intellectual and practical skills are essential, so is a deeper understanding of the world students inherit, as human beings and as contributing citizens.  This knowledge extends beyond core concepts to include investigating human society and the natural world. . . . [S]tudents should have sustained opportunities to learn about the human imagination, expression, and the products of many cultures; the interrelations within and among global and cross-cultural communities; means of modeling the natural, social, and technical worlds; [and] the values and histories underlying U.S. democracy.”

Issues of social engagement are emphasized in the Liberal Studies Program so that “The understanding gained in examining a life itself comes to permeate that life and direct its course.”
  Richard H. Hersh, senior fellow at the Council for Aid to Education, and Carol Geary Schneider, president of the Association of American Colleges and Universities, write that “For institutions that seek to educate the ‘whole person,’ the challenge of educating for personal and social responsibility has taken on a new urgency.”  They argue that we prepare students that “have all the knowledge and skills they need to act, but they . . . lack the focus or the motivation or the profound caring to direct the use of their skills.  For that, our students will need passion with a conscience, passion imbued with a keen sense of responsibility.”

An examined or self-reflective life connects with long-standing traditions of inquiry in world cultures as exemplified by Socrates’ idea of the examined life (Plato, Apology, 38A), the reflective citizenship of Aristotle (Athenian Constitution), Greek and Roman Stoics’ ideas on liberal studies (example: Seneca, Letter 88), Buddhism, Taoism, and Confucianism, among others.  An examined life embraces the “capacity for critical examination of oneself and one’s traditions” and the ability to see oneself as not simply a member of a local group, but “above all as human beings bound to all other human beings by ties of recognition and concern.”
  

II.  Thematic Foci

The original intent of the thematic foci in the 1998 Liberal Studies Program was to have every course address questions and ideas related to at least one of the thematic foci. Although this requirement became problematic for many courses that otherwise met the goals of the Program, there remains widespread support on campus for the values that the themes represent (environmental consciousness, technology and its impact, and valuing the diversity of human experience).  Therefore, the Committee has recommended in the previous section that the themes be elevated to the level of the mission statement and the principles to guide the development of student learning outcomes and here recommends the elimination of the focus requirement.    

A. We recommend that the focus requirement be eliminated.

The reasoning behind this section of our recommendations:
The notion of citizenship is implicitly infused in the current Liberal Studies Program through the three thematic foci (environmental consciousness, technology and its impact, and valuing the diversity of human experience).  However, it is clear from our discussions with students that the concept of thematic foci has little meaning for them.  Additionally, in our open forums faculty expressed frustration with being forced to “check one of the boxes.” The Committee believes that the notion of citizenship is best developed in the Program through a more clearly defined mission and a set of principles to guide the development of student learning outcomes.

III. 
Foundations Courses 
The role of foundations block courses within Liberal Studies is to engage students in critical reading, effective writing, and mathematical reasoning and computation at the introductory college level. 

A.  We recommend that no change be made to the current requirement of one English course (ENG 105) and one Mathematics course.
The reasoning behind this section of our recommendations: 

Although there is widespread sentiment on campus that students need to write more effectively and there does exist some faculty support for a sophomore level writing course–English composition or otherwise—to serve as a bridge between ENG 105 and a junior-level writing course, the Committee does not believe that there currently exists a broad-based consensus to add more hours to the foundations requirements.  Therefore, we recommend no change to the foundations requirements at this time.

IV.  Distribution Blocks 

The role of distribution block courses within Liberal Studies is to broaden students’ perspectives. The current Liberal Studies Program requires that each student take one Lab Science and a total of 7 courses from the 4 remaining distribution blocks (Aesthetic and Humanistic Inquiry, Science/Applied Science, Social and Political Worlds, and Cultural Understanding), with at least 1 course—but no more than 2 courses— from each block. Students and advisors reported that the requirements were confusing and requested a simpler structure for the distribution block requirement.

The Committee believes that there is strong support on campus for keeping the Diversity Requirements external to Liberal Studies as a complement to, and not a replacement for, the Cultural Understanding block. Thus, in this report we make no recommendations concerning the University Diversity Requirements.  (They will continue to function as currently constituted and remain outside of Liberal Studies.)  Nevertheless, the Committee recommends that every effort be made to work proactively with community colleges regarding Diversity course transfer issues in order to make those transfers as smooth as possible.  
A.
We recommend that the Lab Science and Science-Applied Science blocks be combined into 1 block called “Science,” and that 2 courses be required from each of the remaining blocks.  Specifically we recommend that the rules for distribution be as follows:

7 hours of Science (To include at least one Lab Science)

6 hours of Social and Political Worlds

6 hours of Aesthetic and Humanistic Inquiry 

6 hours of Cultural Understanding

+ 3 additional hours (Any Liberal Studies distribution course) 

    to total 28 hours in Distribution (35 hours overall)

We propose no change to the current rules regarding 'double-dipping' within Liberal Studies.

The reasoning behind this recommendation:
During meetings with ASNAU representatives and staff at the Gateway Center for Student Success, the Committee was asked that the Liberal Studies requirements be simplified to be more easily understood by students and explained by advisors. Requiring two courses from each of four blocks will simplify the system.  There is consensus on campus that Liberal Studies not be reduced below its current 35 hours; the 3 additional hours allow students a degree of personal choice and/or some flexibility for accredited programs.

V.  Skills Addressed in the Liberal Studies Program  

Currently, the nine Essential Skills in the Liberal Studies Program are to

· Communicate effectively in speech

· Read critically (for comprehension, critique, and questioning)

· Think creatively

· Engage in quantitative analysis and/or spatial reasoning

· Think critically about problems facing our society

· Utilize the logic of scientific inquiry

· Reason ethically

· Write effectively

· Use technology to enhance their own learning

The Committee found that faculty and students were largely unaware of the function of the nine essential skills in the Program and considered nine skills too numerous and overly complex.  Additionally, faculty who proposed courses found it difficult to separate some of the skills.  

A.  We recommend simplifying the current nine essential skills to a core list of four skills.

· critical thinking

· effective writing

· effective oral communication

· scientific reasoning

The reasoning behind this section of our recommendations: 

A strong consensus, heard at all faculty forums, is that nine skills are too many. Recognizing that all nine have their merits, the Committee views many to be forms of critical thinking and recommends combining these as a single skill.  
B.  Each Liberal Studies course should have measurable outcomes in one skill, so that student learning outcomes for the course are aligned with this skill and that a direct relationship between student learning outcomes and assessment is apparent.

The reasoning behind this section of our recommendations: 

The Committee believes that, while more than one skill will be utilized by faculty and students in any Liberal Studies course, focusing on one skill in a course will 1) help students and faculty by clarifying its purpose, 2) provide focus through student learning outcomes and their assessment, and 3) make the Liberal Studies Program more assessable. The syllabus would show 1) how student learning outcomes for the course are aligned with the specified skill and 2) a direct relationship between student learning outcomes and assessment. This recommendation is in accord with comments that faculty voiced in open forums.  The Committee believes that the implementation of this recommendation can be accomplished with a minimum of paperwork. 

VI.  Freshman Seminar

A freshman seminar can accomplish several objectives at NAU.  Primarily, however, it should introduce students to an exciting and successful college experience by focusing on a current issue that brings students to work with faculty who have passion and expertise about the issue.  In seminar form, students would be introduced to the relationship between knowledge and the application of that knowledge to a serious contemporary issue. 

Ideally, the freshman seminar will empower students to examine new knowledge so as to better understand themselves, their world, and their personal goals.  Students will develop closer connections with faculty at the beginning of their academic careers, develop a peer group of students with whom to share ideas, and develop a sharper set of critical thinking skills.  The seminar may be instrumental in helping students select a major to match their skills, intellectual interests, and abilities, as well as their passions. 

Other potential benefits for NAU to consider are suggested by a review of relevant data from institutions that have freshman seminars. At other institutions (e.g. the University of Colorado at Colorado Springs, which shares many of NAU’s student and other characteristics, such as type of location, and relationship to other universities in the state), students who take such seminars have been shown to have a higher freshman-year overall GPA, a significantly better relationship with faculty, a better adjustment to college life, a much better integration into the campus community, and a higher retention rate (at UCCS, 71% vs. 60 %).  At UCCS, the seminar is voluntary (for both faculty who teach and students who take), but it has developed over the past several years from only offering about a dozen sections to the point where it now offers fifty-five sections to incoming freshman students.

Thus, the Committee offers the following recommendation for a freshman seminar program.

A.  Provide a freshman seminar opportunity as an optional 3-credit hour course with regular full-time faculty as instructors who volunteer to teach and work with a Coordinator to develop sections of the seminar that meet the general goals suggested above in the introduction. 

B.  Charge the program faculty to provide courses that apply disciplinary or interdisciplinary perspectives to examine current and/or ongoing issues associated with global problems that require global learning, social responsibility, and/or the self-examined life.

C.  Develop the program so as to support the Liberal Studies Program mission to prepare student to live responsible, productive, and creative lives as local, national, and global citizens of a changing world.

 D.  Structure the organization of the program along the following lines:

1.   Select a faculty member to coordinate the freshman seminar program (i.e., work with faculty to develop individual seminars, ensure a diversity of course offerings to attract volunteer faculty and students, promote the program, assess its impact, and report the results to the university community).

2.  Create the new seminar courses with the prefix FS and count them in the Liberal Studies distribution block that most applies.  For example, use the number FS111 for Science, FS 121 for Social and Political Worlds, FS 131 for Cultural Understanding, and FS141 for Aesthetic and Humanistic Inquiry.  Finally, FS151 could be used for those seminars that do not fit precisely or fully into any existing block, but would still count toward fulfilling the Distribution credit hour total of 28.  We are assured that the credits developed for various blocks would flow in the accounting process (People Soft) to the department whose faculty offered the course(s).

3.  Compensate the faculty who teach these courses.

The reasoning behind this section of our recommendations:

Part of the Committee’s charge was to consider the reasons for the failure of UC 101 and to entertain possible new models of a freshman-year academic program.  In doing so, we found that students deeply resented a required course, and that this resentment (along with some faculty resistance) had doomed UC 101. We came to the conclusion that it would be better to offer an optional opportunity, relatively limited at first, with the intention and hope that the offerings would be so intriguing for both faculty and students that demand for additional courses of the same type would grow. This strategy would also have the merit of serving as a pilot program, allowing us to work out the details. 

We settled on central concepts to guide the content of the new freshman seminar courses: the conjunction between the production and organization of knowledge, the pressing human issues of our world, and the individual as informed and activated citizen. Accordingly, the intention is that each freshman seminar focus on an urgent issue of national or global significance – war, terrorism, environmental crises such as species extinction and global warming, pandemics, antibiotic-resistant diseases, etc. – and address the issue in terms of the knowledge bases that are required to come to a relatively well informed opinion on the issue and possible solutions.  The point is not, of course, to come up with clear answers, but rather to answer an obvious student question: “Why am I here and what relevance does university-level knowledge have for my life after I graduate?”  Our hope (and expectation) is that, with sufficient compensation and the inherent satisfaction of teaching these courses as lures, NAU faculty will come forward to commit themselves to developing and offering such a freshman seminar on a topic that is of great intrinsic value and personal interest to them.  

We do not intend this program as an introduction to any departmental program or disciplinary major – although hopefully it would galvanize individual students’ interests in important issues and knowledge more generally.

VII.  Oversight and Governance of the Liberal Studies Program 
The Liberal Studies Committee of the Faculty Senate is currently charged through its Senate-approved By-Laws with being “both an advisory and a decision-making body.”  It is charged with the principal oversight duties for the Liberal Studies Program, in that it “assure[s] that NAU students are afforded the opportunity to become liberally educated.”
  

To meet the goal of providing the opportunity to all NAU students to become liberally educated, the Liberal Studies Committee’s duties are consequently much broader than reviewing courses for inclusion in the Program.  The Liberal Studies Committee is also to

establish, review, approve, and/or recommend to the appropriate body approval of the following: the mission and purpose of liberal studies at NAU; the educational goals and objectives of the liberal studies programs; the educational goals and objectives, and methods of assessment of the outcomes of the courses approved for the liberal studies curriculum; courses submitted for consideration for inclusion within the list of courses approved for meeting the liberal studies requirements; policies governing the standards for the liberal studies curriculum, recommendation of courses for inclusion, and approval of changes in the overall curriculum and/or courses in the liberal studies curriculum; standards and policies for the assessment of the learning outcomes of the liberal studies program and its curriculum; strategic planning regarding the role and function of the liberal studies program at Northern Arizona University; [and] other matters as referred to the Liberal Studies Committee.
  

Further, the Liberal Studies Committee is tasked with the review and approval of the Junior-Level Writing and Senior Capstone designation for all such University courses.

However, the Liberal Studies Committee is not charged with the ability to manage and review the Program.  By managing the Program, we mean that the Liberal Studies Committee is not currently empowered to solicit the development of courses that are underrepresented in the distribution blocks or to solicit the development of courses that focus on underrepresented skills.  Nor is the Liberal Studies Committee authorized to work with departments to either slow the growth or reduce the number of the nearly 450 Liberal Studies courses that are currently approved and listed in the catalog, or to encourage an individual course proposal to shift its block or skill focus in the interests of a more evenly distributed Program.

Further, by reviewing the Program we mean that the Liberal Studies Committee is not currently empowered to ask departments to provide a current version of the syllabus for approved courses—some courses were approved more than six years ago—to assure that the course continues to operate within the parameters of its elected distribution block and skills, or to determine if the course continues to be offered on a regular basis.  Assessment efforts by the Liberal Studies Committee since 2005 Spring indicate that there is a wide gap between the details of syllabi originally submitted for approval and current practice in many courses.  This is not a surprising result, since courses do evolve as issues in the field change or different faculty assume the responsibility for teaching the course.  However, any Program assessment effort should begin with the realities of current practice to assure that assessment results—which are used to change and improve the Program—are valid.  

We believe that authorizing the Liberal Studies Committee to manage and review the Program would not entail a mass, Program-wide resubmission of courses for approval.  No one, including members of the Liberal Studies Committee, desires such an outcome.

A.  We recommend that—in addition to its current charge as outlined in its Faculty Senate-approved By-Laws and the review and approval of all Junior-Level Writing and Senior Capstone designations for such University courses—the Liberal Studies Committee be charged with managing and reviewing the Program, specifically that

1.  The Liberal Studies Committee is charged with regularly reviewing existing courses in the Program based upon a Review Plan to be developed in conjunction with the assessment of the Program.

2.  The Liberal Studies Committee is charged with managing the growth and distribution of courses within the Program.  

3.  The Liberal Studies Committee is authorized to develop and recommend changes to the Liberal Studies Program to the appropriate body for approval.

The reasoning behind this section of our recommendations:  

As discussed above, the currently constituted Liberal Studies Committee charge as outlined in its Faculty Senate-approved By-Laws does not empower the Committee to actively manage the growth and distribution of courses within the Program, or to review courses adopted into the Program which may have changed since their initial proposal and review.  This has allowed the Program to grow in an unbalanced and unmanaged manner, which has also hampered timely and effective assessment efforts.  
If it becomes clear through assessment that future modifications of the Liberal Studies Program become necessary, we believe that the Liberal Studies Committee should be authorized to initiate reform efforts, which would be forwarded to the appropriate body for approval.

We want to underscore that this section of recommendations does not impact the purview of any other University committee.  To the contrary, this section of recommendations is focused on the internal management and oversight of the Liberal Studies Program.  Again, as stated in section VII.A.3, above, any proposed changes to the Liberal Studies Program will be forwarded to the appropriate body for approval.
VIII.  Staffing for Quality Assurance of the Liberal Studies Program

A.  We recommend that a half-time faculty position be created that will provide leadership and assist the Liberal Studies Committee in managing and assuring the quality of the Liberal Studies Program.  This position will have access to secretarial/receptionist services and budgetary support.

The reasoning behind this section of our recommendations:  

Managing the Liberal Studies Program goes far beyond what the current faculty leadership of the Liberal Studies Committee can reasonably accomplish under a service commitment (even with the Committee’s chair receiving a single course release per academic year).  The position of a Director of General/Liberal Education is common on many campuses.
  This half-time position is comparable to the role served by the current Director of the Office of Academic Assessment.
This half-time faculty position would assist the Liberal Studies Committee in working directly with Departments to solicit courses needed in the Program, assisting the Committee in managing the Program, working directly with the Office of Academic Assessment to coordinate assessment of the Program, and helping to more effectively communicate the Program’s content, aspirations, and mechanics to students, faculty, administrators, and other constituents of the University.  This position will also have access to secretarial/receptionist services and budgetary support.

� The Liberal Studies Committee has worked closely with Greater Expectations and subsequent AAC&U reports.  NAU President John Haeger sponsored an AAC&U Dialogue on February 3, 2003, that brought together over 100 University and community members to discuss the need to enhance student engagement, inclusion, and achievement in higher education.


� “Overview of Liberal Studies at Northern Arizona University: Preparing Citizens of the 21st Century” (� HYPERLINK "http://www2.nau.edu/~d-ugstdy/libstu/overview.html" ��http://www2.nau.edu/~d-ugstdy/libstu/overview.html�).


� Our Student’s Best Work: A Framework for Accountability Worthy of Our Mission, A Statement from the Board of Directors of the Association of American Colleges and Universities (Washington, D.C.: Association of American Colleges and Universities, 2004), 3-4.  See also Taking Responsibility for the Quality of the Baccalaureate Degree, Report from the Greater Expectations Project on Accreditation and Assessment (Washington, D.C.: Association of American Colleges and Universities, 2004).


� Greater Expectations: A New Vision for Learning as a Nation Goes to College, National Panel Report of the Association of American Colleges and Universities (Washington, D.C.: Association of American Colleges and Universities, 2002), xi-xii, 23.


� Robert Nozick, The Examined Life: Philosophical Meditations (New York: Simon and Schuster, 1989), 12.


� Richard H. Hersh and Carol Geary Schneider, “Fostering Personal & Social Responsibility on College & University Campuses,” Liberal Education 91/3 (Summer/Fall 2005): 6, 10.  See also Lyne E. Swaner, “Educating for Personal & Social Responsibility: A Review of the Literature,” Liberal Education 91/3 (Summer/Fall 2005): 14-21.


� Martha C. Nussbaum, Cultivating Humanity: A Classical Defense of Reform in Liberal Education (Cambridge, MA and London: Harvard University Press, 1997), 8, 9-10.


� Source: � HYPERLINK "http://www.uccs.edu/~freshsem/comparisons.htm" ��http://www.uccs.edu/~freshsem/comparisons.htm�


� Liberal Studies Committee By-Laws (2003): I:3 and II:1.


� Liberal Studies Committee By-Laws (2003), II:2.  Even in the Faculty Handbook, which still remains in an unrevised state dating from August 1999, the originally-named Liberal Studies Council was charged with being the primary body overseeing Liberal Studies, in that it “establishes the template for liberal studies courses and colloquia, approves courses recommended in the new liberal studies requirement and advises and consults with deans regarding implementation of assessment concepts and methodology for liberal studies courses and all academic program assessment issues on campus,” see Faculty Handbook, 2.5.2 Institutional Advisory Committees (http://www2.nau.edu/provost/doc/CLEAN.htm#facultysenate).


� See list of members and institutions on the Council for Administration of General and Liberal Studies web site (http://cstl.semo.edu/cagls/index.htm).
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