University Curriculum Committee

Proposal for Course Change

	1.  Is this a Liberal Studies or Diversity Course?  Neither
	Liberal Studies   FORMCHECKBOX 

	       Diversity     FORMCHECKBOX 

	           Both   FORMCHECKBOX 


	
	
	
	
	

	2.  Course change effective beginning of what term and year? 

      (ex. Spring 2008, Summer 2008) See effective dates schedule.
	

	

	3. College
	CAL
	4. Academic Unit
	HIS

	

	5. Current course subject/catalog number
	HIS 430

	

	6. Current catalog title, course description, and units. (Copy and paste from current on-line academic catalog).

     HIS 430 APPLIED TEACHING METHODS FOR HISTORY AND SOCIAL SCIENCE  (3)

Required of all secondary education majors preparing to teach history and social sciences; you normally enroll during the semester before student teaching. Instruction includes a combination of traditional tutorial and field-based experiences. You will immediately apply the methods content in classroom situations provided during student teaching.


	

	7. Is course currently cross-listed or co-convened?         yes
	 FORMCHECKBOX 

	        no
	X
	

	                              If yes, list course
	     
	
	

	                              Will this continue?
	     
	

	

	8. Is course an elective?
	 FORMCHECKBOX 

	or required for an academic plan/subplan?
	X
	

	              If required, for what academic plan/subplan?
	HISBSEDX  (No change to any existing plan/subplan or catalog plan/subplan language will occur with this course change.)
	

	              If required, also submit Proposal for New Plan or Plan Change. 

	

	9. Will other courses or academic units, be affected by this change?  (Consider prerequisites, degree   

	       requirements, etc.)      yes
	 FORMCHECKBOX 

	no
	X
	

	               If yes, explain in the justification and provide supporting documentation from the affected departments.

	

	10. Does this change affect community college articulation? 
	yes
	 FORMCHECKBOX 

	no
	X
	

	                  If yes, explain how in the justification and provide supporting documentation from the affected institutions.

	

	                  Is the course a Common Course as defined by your Articulation Task Force?  yes
	 FORMCHECKBOX 

	no
	X

	                  If yes, has the change been approved by the Articulation Task Force?  yes
	 FORMCHECKBOX 

	no
	 FORMCHECKBOX 

	

	

	                  If this course has been listed in the Course Equivalency Guide, should that listing 
	

	
	be left as is, 
	 FORMCHECKBOX 

	 
	
	  or be revised? 
	X
	

	                  If revised, how should it be revised?
	TCHNG MTHDS HIST/SOCSCI


	      FOR SECTION 11 ONLY COMPLETE WHAT IS CHANGING.

	

	11.        a. Proposed course subject /catalog number
	     
	b. Proposed units
	     

	                     c. If subject/catalog number change, is there a course fee attached to the current subject/catalog    
                             number that needs to be moved?  Yes   FORMCHECKBOX 
      No    FORMCHECKBOX 

                             If yes, please attach a Justification Form for Instructional Fees indicating the new course subject/catalog               
                             number change.

	
	

	            d. Proposed to co-convene with
	HIS 530
	Date approved by UGC
	TBA

	               (Must be approved by UGC prior to bringing to UCC.  Both course syllabi must be presented.)



	            e. Proposed to cross-list with
	     

	               (Please submit a single cross-listed syllabus that will be used for all cross-listed courses.)


	            f. Proposed long course title
	TEACHING METHODS FOR HISTORY AND SOCIAL SCIENCES  

	                 (max 100 characters including spaces)

	

	            g. Proposed short course title

	                 (max 30 characters including spaces)
	TCHNG MTHDS HIST/SOCSCI

	

	            h. Proposed catalog course description (max. 30 words, excluding requisites)

Examines curricular, methodological, and philosophical issues surrounding the teaching of history and the social sciences.  Required of all secondary education majors preparing to teach history and the social sciences. Normally completed in the semester before student teaching.



	            i. Proposed grading option:  Letter grade       Pass/Fail   FORMCHECKBOX 
     or Both   FORMCHECKBOX 


	                   (If both, the course may only be offered one way for each respective section.)

	

	            j.  May course be repeated for additional units ?           yes    FORMCHECKBOX 
         no  

	                j.1. If yes, maximum units allowed?
	     
	

	                j.2. If yes, may course be repeated for additional units in the same term? (ex. BIO 300, PES 100)

	                                 yes
	 FORMCHECKBOX 

	no
	 FORMCHECKBOX 

	

	

	          k.  Please check ONE of the following that most appropriately describes the proposed course change(s):
                Lecture w/0 unit embedded lab   FORMCHECKBOX 

Lecture only 

Lab only  FORMCHECKBOX 

Clinical  FORMCHECKBOX 

Research  FORMCHECKBOX 

                      Seminar X

Field Studies   FORMCHECKBOX 

Independent Study    FORMCHECKBOX 

 Activity      FORMCHECKBOX 
        

      Supervision   FORMCHECKBOX 
  



	

	            l. Proposed prerequisites (must be completed before)
	     

	

	            m.  Proposed corequisites (must be completed with)
	     

	

	            n.  If course has no requisites, will all sections of the course require: (If course has pre or co requisite, skip to question 12)                                                            

	                                                                                                                           
	Instructor consent
	 FORMCHECKBOX 

	        Department consent
	
	        No consent
	 FORMCHECKBOX 

	

	

	12. Justification for course change.  Please indicate how past assessments of student learning prompted proposed changes.

This proposal is motivated by three developments.

1. House cleaning.  The present catalog title and description has not matched the current course since the departure of Dr. Dave Strate in 1997.  Department and student assessments have consistently supported the current course.

2. The updated course title and description accompany course changes that have been dictated to the history department by a Specialized Professional Association (SPA) of the National Council for Accreditation of Teacher Education (NCATE). 

3. The new course title and description accompany a proposal to create a co-convened graduate-level version of the course (HIS 530), which will be more complimentary with the College of Education’s M.Ed. Secondary Education Certification Emphasis.  The new course also accedes to NCATE requirements.  Under NCATE, graduate students who gain certification must complete at least two “content-area” courses at the graduate level. 

A note of support from the College of Education accompanies this proposal. 



	13. Approvals

	

	Department Chair/ Unit Head (if appropriate)                                                                                                              Date

	

	Chair of college curriculum committee                                                                                                                        Date

	

	Dean of college                                                                                                                                                             Date

	

	For Committee use only

	

	For University Curriculum Committee                                                                                                                         Date



	

	Action taken:
	
	approved as submitted
	
	approved as modified
	

	

	Note:  Submit original to associate provost’s office.  That office will provide copies to college dean, department chair, and Academic Information Office.


History 430 

Teaching Methods for History and the Social Sciences

Spring 2008

Professor XXX  




Three Credit Hours

Class Times: T/Th 4-5:15



Office:  

Classroom: LA 321




Phone: 523-

Office and Office Hours: TBA


E-mail: 

________________________________________________________________________

Description and Goals 

This course examines the curriculum and philosophical issues of secondary-level history and social sciences teaching.  Its principal goals are students’ development of an intellectual presence as teachers and historians, and the building of their repertoire of teaching methods.

Objectives

· Students will examine philosophies and debates surrounding that pertain to the teaching of history and the social sciences at the secondary level, and will develop their own teaching philosophy.  

· Students will critically examine the various standards set forth by Arizona State, the National Council for the Social Studies, and the National Council on History Education, and learn how to fulfill their demands in the classroom.

· Students will explore the practices of history and social sciences and diverse methods for teaching them, such as deliberative discussions, jigsaw, lecture, mock trial, debate, primary source analysis, Socratic questioning, historical novels, and writing assignments. 

· Students will learn how to develop curriculum and assessment tools, teach a mini-lesson and prepare a unit plan that employs the teaching methods demonstrated in the course.

Expectations and Approach

This course is taught in seminar style and depends on face-to-face interaction among students and between students and the instructor.  This approach permits both the instructor and students to simulate the secondary classroom.  Students are expected to have completed all required reading prior to each session, and to actively participate in class discussions of readings and lectures.  Consistent attendance and preparation are essential to the success of the course and are an integral part of student assessment.  Throughout, students are expected to achieve a critical understanding of the course material and to demonstrate respect for the views of their peers.   

Required Reading

· Frederick D. Drake and Lynn R. Nelson, Engagement in Teaching History: Theory and Practices for Middle and Secondary Teachers (Pearson Prentice Hall, 2005)

· Eric Foner, The Story of American Freedom (Norton, 1998) 

· Tim O’Brien, The Things They Carried (Broadway, 1998)

· Ron H. Pahl, Breaking Away from the Textbook, volumes 1 & 2 (Scarecrow Education, 2002)

· Rethinking Our Classrooms: Teaching for Equity and Justice, volume 1 (A Rethinking Schools Publication, 1994) 

· Arizona State Social Studies Standards http://www.ade.state.az.us/standards/sstudies/
· National Council for the Social Studies Standards http://downloads.ncss.org/NCATE/NCSS_NCATE_STDS-04rev.pdf
· National Council on History Education Standards

http://www.nche.net/docs/vitalthemeshabits.pdf
•     Course reserves articles at Cline Library http://www.nau.edu.cline/
· H-Net High School Social Studies Internet Discussion Group.  To sign-up, go to: http://www.h-net.org/~highs/ and click on “Subscribe!” 
Assessment of Student Learning and Evaluation System


Grading Rubrics for all assignments follow the Course Outline.

Evaluation

Attendance



10%

Class participation


10%

Role play writing assignment

10%

Standards analysis


10%

Poster presentation


5%

Unit plan analysis and rubric

10%

Unit plan rationale


5%

O’Brien Essay



5%

Mini-lesson



10%

Unit plan



25%

TOTAL



100%

Course and University Policies


Changes may be made to the course syllabus at any time.  Generally, this means modifying the order of presentation in order to accommodate time constraints and/or unforeseen developments.  The instructor will make a timely announcement on any and all changes.


Plagiarism and cheating are serious offenses at the university, especially for students who are preparing to serve as teachers.  The penalty in this course is an “F” for the assignment and usually for the course.  The student will also be referred to university officials responsible for addressing issues of academic dishonesty. 
This course will adhere to university policies that ensure a safe working and learning environment; a supportive environment for students with disabilities; all rules set by the institutional review board as well as the academic integrity of the university.  These policies are available at http://jan.ucc.nau.edu/academicadmin/plcystmt.html
Course Outline
	DATE
	TOPIC/READINGS
	METHODS

	T 1/17
	Introductions
	

	Th 1/19
	What are the Social Studies?

Drake and Nelson, chapter 2; Schug, “Why Kids Don’t Like Social Studies” (e-reserve)
	Socratic method

	T 1/24 
	Teaching History and Social Studies in the past: legacies and problems

Drake and Nelson, chapter 8; Orrill and Shapiro, “From Bold Beginnings to an Uncertain Future” (e-reserve)
	Lecture/large group discussion

	Th 1/26
	The Social Studies today: issues, concerns, debates

Henry Giroux and Peter McLaren, “Teacher Education and the Politics of Engagement: The Case for Democratic Schooling” (e-reserve); selection from E.D. Hirsch, Cultural Literacy: What Every American Needs to Know (e-reserve); Stephen M. Fain and Robert Shostak, “Educational Philosophies” (e-reserve)
	Graphic organizers

	T 1/31
	Multicultural Education and History

James A. Banks, “Transforming the Mainstream Curriculum” (e-reserve); Lawrence Levine, “Clio, Canons, and Culture” (e-reserve); Ravitch, “A Culture in Common” (e-reserve); Kelley, “People in Me” (handout)
	Cooperative 

learning/jigsaw



	Th 2/2
	Diversity and the Social Studies Classroom

Peterson, “The Complexities of Encouraging Social Action” (Rethinking, 40-41); Miller, “Tapping into Feelings of Fairness” (Rethinking, 44-48); Bigelow, “Role Plays: Show, Don’t Tell” (Rethinking, 114-16)
	Role play: The origins of the modern high school 



	T 2/7
	“Meaning over Memory”: Historical thinking skills and benchmarks

Drake and Nelson, chapters 1 & 3; Wineburg, “Teaching the Mind Good Habits” (e-reserve)
	Stages of backward design

	Th 2/9
	Lesson and unit planning/assessment

Drake and Nelson, chapters 5 and 6
	Rubrics

	T 2/14
	The Standards

Nash, “In the Matter of History” (e-reserve); Wineburg, “Crazy for History” (e-reserve)
	Debate: High stakes testing

DUE: Standards analysis assignment 

	Th 2/16
	Social Studies Textbooks

Michael Romanowski, “Problems of Bias in History Textbooks” (e-reserve); James Loewen, introduction and chapter 1: “Handicapped by History: The Process of Hero-making” (e-reserve)


	Teaching critical literacy: Students as textbook detectives 



	T 2/21
	Organizing your U.S. history course – teaching with ideas, themes, and questions

Drake and Nelson, chapter 4; Foner, The Story of American Freedom
	Poster presentations/group work

DUE: Poster Presentations

	Th 2/23
	Using primary sources in the history classroom

Drake and Nelson, chapters 7 and 9; Ueno Chizuko, “The Politics of Memory” (e-reserve)

	Chautauqua 



	T 2/28
	Teaching World History

Ron Pahl, Breaking Away from the Textbook, volumes 1 & 2; recommended: Dunn, “Constructing World History in the Classroom” (e-reserve)
	Large group discussion

DUE: Unit Plan Analysis and Rubric

	Th 3/2
	Present mini-lessons
	

	T 3/7
	History as Mystery

Gerwin and Zevin, selections from History as Mystery (e-reserve); Daniel Kain, “Why Problem-Based Learning for Future Teachers” (e-reserve)
	View episode from PBS’s History Detectives

	Th 3/9
	Present mini-lessons
	

	T 3/14
	Writing Assignments and the Social Studies

Drake and Nelson, chapter 10; Jean Pollard Dimitt and David W. Van Cleaf, “Integrating Writing and the Social Studies: Alternatives to the Formal Research Paper” (e-reserve)
	Peer review

DUE: Unit Rationale

	Th 3/16
	Present mini-lessons
	

	T 3/21
	Spring Break
	

	Th 3/23 
	Spring Break
	

	T 3/28
	Technology/Media

Reading: Rosenzweig and Bass, “Rewiring the History and Social Studies Classroom: Needs, Frameworks, Dangers, and Proposals” (e-reserve); Christensen, “Unlearning the Myths that Bind Us” (Rethinking, 8-13)
	Using (not abusing) Hollywood’s history/Media in the classroom

DUE: Revised Unit Rationale



	Th 3/30
	Using Historical Novels: Small and large-group discussion of Tim O’Brien, Things, directed by graduate students.
	DUE: O’Brien Essay

	T 4/4
	Current Events and Controversial Issues

Roach, “Moving, Toward Reparations” (e-reserve); Evans, “Teaching Social Issues: Implementing an Issues-Centered Curriculum” (e-reserve); recommended: Kelley, “‘A Day of Reckoning’: Dreams of Reparations” (e-reserve)
	Mock trial

DUE: Role play writing assignment

	Th 4/6
	Present mini-lessons
	

	T 4/11
	Preparing for Professionalism/Classroom Management

Eleanor Kutz, chapter 9 from An Unquiet Pedagogy: Transforming Practice in the English Classroom (e-reserve); Christensen, “Building Community from Chaos” (Rethinking, 50-55); Peterson, “The Challenge of Classroom Discipline” (Rethinking, 34-37) 
	Large group discussion/guest speaker 



	Th 4/13
	Present mini-lessons
	

	T 4/18
	Present mini-lessons
	

	Th 4/20
	Present mini-lessons
	

	T 4/25
	Present mini-lessons
	

	Th 4/27
	Present mini-lessons
	

	T 5/9 
	
	UNITS DUE BY 5 PM


Assignments Grading Rubrics

Attendance


A = Student has no more than three absences.


B = Student has no more than six absences.


C = Student has no more than eight absences.


D - F = Student has nine or more absences.

Participation


A = Actively engages in classroom discussions and activities.  Comes to class having read and thought about materials.  


B = Contributes some to class discussions and activities, and comes to class having done the reading.


C = Contributes some to class activities, but rarely participates in class discussions.  Shows little evidence of reading or engagement.


D = Does not participate in class discussions and is an unenthusiastic participant in class activities.  No indication of reading or engagement.


F = No participation in class activities or discussion.  No indication of reading or engagement.

Standards Analysis







Due Feb. 14

Read the standards set forth by Arizona State, the National Council for the Social Studies, and the National Council on History Education.  In 3-4 double-spaced pages, do the following:

1. Provide an example from each of the standards for each of the vital themes and narratives identified by the National Council for History Education.

2. Reflect on how well the various standards promote critical and multiple perspectives on U.S. and world history, and social science knowledge (remember to provide examples to support your assertions!).

3. In one paragraph, reflect on how well the various standards promote higher-level cognitive skills – analysis, synthesis, and evaluation.

4. In one paragraph, reflect on how well the standards help promote affective skills.

5. Reflect on how comfortable you are with your content knowledge and identify at least one secondary source (no on-line sources or textbooks, please!) that you could consult as a teacher to improve that knowledge.

A = Essay is well organized and clearly written.  Persuasively answers all parts of the question and provides relevant examples to support assertions.  Reflections demonstrate a close, critical reading of the standards and serious engagement with historiographical and pedagogical issues.  

B = Essay is generally well written and answers all parts of the question.  Demonstrates a close reading of the standards, but the analysis is somewhat thin and/or shows some gaps in understanding.  

C = Essay may be well written, but does not answer all parts of the question or, conversely, answers all parts of the question but poor grammar and organization detract from clarity.  Analysis is generally weak, with few and/or unpersuasive examples, and demonstrates a rather shallow reading of the standards.

D = Essay does not answer all parts of the question, is poorly organized and poorly written.  Although there is some evidence of having read the standards, fails to provide analysis or evaluation.

F = Does not turn in assignment.

Poster Presentations







Due Feb. 21


Together with your jigsaw group, select one chapter from Eric Foner’s book, The Story of American Freedom, to represent in poster form.  Assemble pictures, drawings, and text that will serve as an exhibit about the topic covered in the selected chapter.  There should be a clear heading for all images and text (including where you found it).  A representative of the group will have ten minutes to present the poster to the rest of class, explaining the topic of the poster and how the poster speaks to the major problems, debates, events, and personalities that are relevant to the topic. This is a collaborative project and all members of the group should participate in its conceptualization and design.  However, each student in the group should also be assigned a role.  Possible roles include: 

· Manager: this person organizes the project, keeps group members focused and is responsible for materials used, time management (deadlines) and communication with the teacher

· Art director: this person organizes the layout and design of the poster.

· Researcher: this person finds images and text for the poster. 

· Copywriter: this person writes the headings and text to be pasted on the poster.

· Presenter: this person prepares and presents a 5-10 minute presentation of the poster.


A = Visual display is neat, appealing, creative, and coherent.  Clearly and effectively communicates the topic of the chapter by exploring multiple perspectives and complexity.  Oral presentation clearly and effectively introduces the topic of the poster and explains the rationale behind the poster display.


B = Visual display is neat, appealing, and organized, but lacks creativity and/or depth.  The topic is clear, though some of the complexity and diversity explored by Foner is missing or under-analyzed.  Oral presentation communicates clearly and effectively most of the time.


C = Visual display meets all of the requirements, but lacks visual appeal – or, conversely, has visual appeal, but does not meet all of the requirements.  The topic is fairly clear, but the presentation is poorly organization, reveals some gaps in understanding, and does not explore multiple perspectives.  Oral presentation shows some difficulty.


D = Visual display only meets some of the requirements, and lacks neatness and organization.  The topic is unclear, misrepresented, and lacks depth.  Oral presentation lacks coherency and is ineffective.  


F = Does not complete the assignment.

Unit Plan Analysis/Rubric






Due: Feb. 28


Analyze two unit plans from Ron Pahl’s Breaking Away from the Textbook (choose one from volume 1 and one from volume 2).  Design a rubric for analysis considering enduring understandings, content, instructional strategies, and assessment.  You might want to add other criteria, e.g., universal design principles (accessibility to all learners) and/or fosters critical thinking.  Use the rubric to grade both unit plans, then justify it, according to your rubric, in one paragraph.

A = Rubric demonstrates a comprehensive and critical understanding of enduring understandings, content, instructional strategies, and assessment.  Rubric is thoroughly applied to both unit plans.  Accompanying justification is concise (no more than one paragraph), well written and organized. 

B = Rubric demonstrates a good understanding of at least three of the following four principles: enduring understandings, content, instructional strategies, and assessment.  Rubric is fairly and consistently applied to both unit plans.  Accompanying justification is concise (no more than one paragraph), and written and organized in a satisfactory manner. 

C = Rubric demonstrates a fair understanding of enduring understandings, content, instructional strategies, and assessment.  Rubric is applied to both unit plans but may contain inconsistencies.  Accompanying justification lacks conciseness (exceeds more than one paragraph or rambles), and/or may be poorly written and organized. 

D = Rubric demonstrates a poor understanding of enduring understandings, content, instructional strategies, and assessment.  Rubric is applied to both unit plans but may contain inconsistencies.  Accompanying justification lacks conciseness (exceeds more than one paragraph or rambles), and is poorly written and organized.

F = Does not complete assignment.

Unit Plan Rationale




Due for peer review: March 14








Due to instructor: March 23


On March 14, every student should bring a unit rationale to class for peer review.  The rationale should be 3-4 double-spaced typed pages that provide the following information:

1. What is the topic/subject of the unit?  Why is it important?  How does it fit into the history or social science class you are teaching? How does it correspond with standards set by Arizona State, The National Council for the Social Studies, and the National Council on History Education?

2. Enduring understandings you want to communicate.

3. Summary of strategies and approaches.  Justify your choice of content, instructional techniques, their sequence, how they complement each other, and their appropriateness to the unit topic.  Make sure that you explain how your content and methods address diversity and multiple intelligences.  Possibilities include: cooperative learning, lecture, problem-based learning, primary source work, videos, discussion, role play, research, debate, mock trials, etc.

4. Assessment and evaluation.  What knowledge do you assume your students have?  How will you know what your students have learned?


We will redistribute the unit rationales anonymously for an in-class peer review.  Peers will write a one paragraph constructive critique with helpful suggestions of how to improve the work.  A revised version of the unit rationale will be turned into the instructor on March 23.

Mini-Lesson







Variable Due Date

Design a 20-minute lesson on a history or social science topic of your choice.  Use the following rubric to guide your presentation of content, your methods, planning/organization, diversity of views, and assessment techniques.  (See Drake and Nelson chapter 5 for ideas and format for lesson-plan writing.)


- Visit my homepage http://jan.ucc.nau.edu/~lcd23/ for examples of mini-lessons and unit plans by past students -

	
	Correlative NCSS Standards
	Approaches

D-C
	Meets

C-B
	Exceeds 

A

	%
	
	60-75 points
	76-89 points
	90-100 points

	30%
	Content

1.1a, 1.2a, 1.3a, 1.4a, 1.5a, 1.6a, 1.7a, 1.8a, 1.9a, 1.10a 
	Makes an attempt to correlate the unit to larger themes, issues, and concepts as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives, yet errors in detail and use of source material show lack of understanding.
	Exhibits content knowledge by persuasively explaining the lesson’s relationship to larger themes, issues, and concepts, as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives.  There may be some minor errors in detail, which suggest that the instructor has not fully mastered the content
	Exhibits content mastery by persuasively 

explaining the lesson’s significance in 

disciplinary terms and relating it to larger 

themes, issues, and concepts, as identified 

by NCSS standards, AZ State standards, 

and/or NCHE Vital Themes and 

Narratives.  Selects appropriate source 

material for the topic

	30%
	Methods

1.1b, 1.2b, 1.3b, 1.4b, 1.5b, 1.6b, 1.7b, 1.8b, 1.9b, 1.10b 
	Exclusively didactic approach used and no attempt is made to support the needs of diverse learners
	Methods are appropriate to grade level and an attempt is made to support the needs of diverse learners, yet they do not correlate with objectives
	Methods correlate with objectives, are 

appropriate to grade level, and support 

the needs of diverse 

learners

	10%
	Planning and organization

1.1c, 1.2c, 1.3c, 1.4c, 1.5c, 1.6c, 1.7c, 1.8c, 1.9c, 1.10c
	Content and/or skill objectives are unclear; lesson planning is unorganized and contains grammatical errors
	Content and skill objectives are sound and measurable, but not clearly stated; lesson planning is well organized, with some lack of attention to detail
	Content and skill objectives are clearly 

stated and measurable; lesson planning is 

organized, coherent, and shows attention 

to detail

	10%
	Diversity

NCSS Standard 1.1
	Content does not include multicultural perspectives
	Content includes multicultural perspectives in a tokenistic way
	Content incorporates multicultural 

perspectives in ways that communicate 

the value of diversity

	10%
	Dispositions and professionalism

1.1d, 1.2d, 1.3d, 1.4d, 1.5d, 1.6d, 1.7d, 1.8d, 1.9d, 1.10d
	Delivery is unpracticed and too informal; no attempt made to adjust to class learning needs
	Delivery of lesson is practiced, but needed some work; professional demeanor maintained throughout most of the lesson; attempt made to adjust to class learning needs
	Delivery of lesson is practiced and well 

executed; professional demeanor 

maintained throughout; attempt made to 

adjust to class learning needs

	10%
	Assessment
	No assessment present or assessment is not logically connected to the content, making it invalid and unfair
	Assessment is present, but does not clearly correlate with objectives or fails to provide useful feedback to students
	Uses a valid assessment, one that 

correlates with objectives and provides 

useful feedback 

to students.


Role-play writing assignment (2-3 double-spaced pages)


Due: March 4


You’ve made the final cut for a highly prized social studies teaching job.  Now, it’s just you and one other candidate.  The pressure is on for a last interview with the principal.  You’re sitting in her office and she says:


“It’s no secret around here that kids find their history classes boring.  Why do you think that is so?  Tell me how your teaching philosophy, and the methods and content that flow from it will change that?”


Having lobbed these questions at you, the principal sits back in her chair to hear your response.  What do you say?


A = Essay is well organized and clearly written.  Provides a thoughtful, well-conceived philosophy that synthesizes and interprets course activities, lectures and reading.  


B = Essay may be well written and provide a defensible philosophy, but does not adequately draw upon and integrate the course activities, lectures and readings.  Conversely, essay may cite authorities, but lacks focus and rambles.


C = Essay contains some good ideas, but lacks focus and contains mistakes.  Does not draw upon course readings and lectures.


D = Philosophy is inconsistent, contradictory, and unclear.  Poor organization and grammar.


F = Does not turn in assignment.

Tim O’Brien Essay







Due March 30

Write a 4 to 5-page essay that addresses one of the following questions.

1) The book is organized around emotional clusters rather than chronology?  Does this provide more or less coherence to the story?  

2) In "Sweetheart of the Song Tra Bong," what transforms Mary Anne into a predatory killer? Does it matter that Mary Anne is a woman? How so? What does the story tell us about the nature of the Vietnam War and how does it fit into the larger story O’Brien is telling? 

3) Would this text be useful in the high school classroom?  To teach about the Vietnam War?  The human condition?  The nature of courage?  How would you present it?  

A = Essay is well organized and clearly written.  Persuasively answers all parts of the question and provides relevant examples to support assertions.  Reflections demonstrate a close, critical reading of the book.

B = Essay is generally well written and answers all parts of the question.  Demonstrates a close reading of the book, but the analysis is somewhat thin and/or shows some gaps in understanding.  

C = Essay may be well written, but does not answer all parts of the question or, conversely, answers all parts of the question but poor grammar and organization detract from clarity.  Analysis is generally weak, with few and/or unpersuasive examples, and demonstrates a shallow reading of the book.

D = Essay does not answer all parts of the question, is poorly organized and poorly written.  Although there is some evidence of having read the book, it fails to provide analysis.

F = Does not turn in assignment.

Unit Plan








Due: May 9


Design a “unit of instruction” consisting of a coherent set of daily lesson plans, covering a 2-3 week period, using the following rubric to guide your selection of content, methods, planning/organization, diversity of views, and assessment techniques.  Package it in a professional-looking manner, adhering to following format:

1. Title that states the topic/subject of the unit

2. Grade level, length of each class, and course taught (i.e. U.S. history, world history, economics, government, geography)

3. Rationale for the unit in narrative form.  See above for unit rationale format.

4. Daily lesson plans.  Each lesson must be in the format described above.

5. Assessment: assignment/s and rubrics for how you will grade.

6. Bibliography: Primary and secondary sources used.

	
	Correlative NCSS Standards
	Approaches 

D-C
	Meets

C-B
	Exceeds

A

	%
	
	60-75 points
	76-89 points
	90-100 points

	35%
	Content

NCSS

1.1a, 1.2a, 1.3a, 1.4a, 1.5a, 1.6a, 1.7a, 1.8a, 1.9a, 1.10a 
	Makes an attempt to correlate the unit to larger themes, issues, and concepts as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives, yet errors in detail and use of source material show lack of understanding
	Exhibits content knowledge by correlating the unit to larger themes, issues, and concepts as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives, yet does not persuasively demonstrate the unit’s significance in disciplinary terms.  There may be some minor errors and uneven selection of source material
	Exhibits content mastery by persuasively explaining the unit’s significance in disciplinary terms and its relationship to larger themes, issues, and concepts, as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives.  Selects appropriate source material for the topic

	35%
	Methods

1.1b, 1.2b, 1.3b, 1.4b, 1.5b, 1.6b, 1.7b, 1.8b, 1.9b, 1.10b 
	Lack of variety in methods; over-reliance on teacher-centered methods.
	Uses a variety of methods that correlate with objectives, are appropriate to grade level, and support the needs of diverse students.  Methods give limited opportunities for critical thinking, problem solving, and cooperative learning
	Uses a variety of methods – such as role play, multimedia and technology, debate, mock trial, primary source analysis, etc. – that correlate with objectives, are appropriate to grade level, that support the needs of diverse students, and that give students opportunities for critical thinking, problem solving, and cooperative learning

	
	
	
	
	

	10%
	Planning and organization

1.1c, 1.2c, 1.3c, 1.4c, 1.5c, 1.6c, 1.7c, 1.8c, 1.9c, 1.10c
	Content and skill objectives are unclear and/or difficult to measure.  Unit and lesson planning is poorly organized and contains grammatical errors.  Sloppy presentation
	Content and skill objectives are clear and measurable; unit and lesson planning shows sufficient level of organization, yet there minor grammatical errors and some lack of attention to detail
	Content and skill objectives are clear and measurable; unit and lesson planning is organized, coherent, and shows attention to detail

	10%
	Diversity

1.1
	Content does not include multicultural and/or global perspectives and thus fails to communicate the value of diversity
	Content includes multicultural and/or global perspectives but in a limited or tokenistic fashion so that the value of diversity is not clearly communicated
	Content incorporates multicultural and/or global perspectives in ways that communicate the value of diversity

	10%
	Assessment
	Lacks variety in assessment and/or assessment is not logically connected to the content, making it invalid and unfair
	Uses some variety in assessment techniques, but relies heavily on summative rather than formative and authentic assessments
	Uses a variety of assessment techniques, such as formative, summative, and authentic
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History 530 

Teaching Methods for History and the Social Sciences

Spring 2008

Professor XXX  




Three credit hours

Class Times: T/Th 4-5:15



Office: 

Classroom: LA 321




Phone: 523-

Office and Office Hours: TBA


E-mail: 

________________________________________________________________________

Description and Goals 

This course examines the curriculum and philosophical issues of secondary-level history and social sciences teaching.  Its principal goals are students’ development of an intellectual presence as teachers and historians, and the building of their repertoire of teaching methods.

Objectives

· Students will examine philosophies and debates surrounding that pertain to the teaching of history and the social sciences at the secondary level, and will develop their own teaching philosophy.

· Students will critically examine the various standards set forth by Arizona State, the National Council for the Social Studies, and the National Council on History Education, and learn how to fulfill their demands in the classroom.

· Students will explore the practices of history and social sciences and diverse methods for teaching them, such as deliberative discussions, jigsaw, lecture, mock trial, debate, primary source analysis, Socratic questioning, historical novels, and writing assignments. 

· Students will learn how to develop curriculum and assessment tools, teach a mini-lesson, and prepare a unit plan that employs the teaching methods demonstrated in the course.

Expectations and Approach

This course is taught in seminar style and depends on face-to-face interaction among students and between students and the instructor.  This approach permits the instructor and students to simulate the secondary classroom.  Students are expected to have completed all required reading prior to each session, and to actively participate in class discussions of readings and lectures.  Consistent attendance and preparation are essential to the success of the course and are an integral part of student assessment.  Throughout, students are expected to achieve a critical understanding of the course material and to demonstrate respect for the views of their peers.
Required Reading

· Frederick D. Drake and Lynn R. Nelson, Engagement in Teaching History: Theory and Practices for Middle and Secondary Teachers (Pearson Prentice Hall, 2005)

· Eric Foner, The Story of American Freedom (Norton, 1998) 

· Tim O’Brien, The Things They Carried (Broadway, 1998)

· Ron H. Pahl, Breaking Away from the Textbook, volumes 1 & 2 (Scarecrow Education, 2002)

· Rethinking Our Classrooms: Teaching for Equity and Justice, volume 1 (A Rethinking Schools Publication, 1994) 

· Peter Stearns, Peter Seixias, and Sam Wineburg, eds., Knowing, Teaching & Learning History (New York University Press, 2000) 

· Sam Wineburg, Historical Thinking and Other Unnatural Acts: Charting the Future of Teaching the Past (Temple University Press, 2001)

· Arizona State Social Studies Standards http://www.ade.state.az.us/standards/sstudies/
· National Council for the Social Studies Standards http://downloads.ncss.org/NCATE/NCSS_NCATE_STDS-04rev.pdf
· National Council on History Education Standards

http://www.nche.net/docs/vitalthemeshabits.pdf
•     Course reserves articles at Cline Library http://www.nau.edu.cline/
· H-Net High School Social Studies Internet Discussion Group.  To sign-up, go to: http://www.h-net.org/~highs/ and click on “Subscribe!” 
Assessment of Student Learning and Evaluation System


Grading Rubrics for all assignments follow the Course Outline.

Evaluation
Attendance



10%

Class participation


10%

Role play writing assignment

5%

Standards analysis


10%

Poster presentation


5%

Unit plan analysis and rubric

5%

Unit plan rationale


5%

Mini-lesson



15%

Unit plan



20%

Review of Wineburg, 


5%

Response Essays to Stearns, et al.
5%

Peer Teaching Lesson, O’Brien
5%

TOTAL



100%





Course and University Policies


Changes may be made to the course syllabus at any time.  Generally, this means modifying the order of presentation in order to accommodate time constraints and/or unforeseen developments.  The instructor will make a timely announcement on any and all changes.


Plagiarism and cheating are serious offenses at the university, especially for students who are preparing to serve as teachers.  The penalty in this course is an “F” for the assignment and usually for the course.  The student will also be referred to university officials responsible for addressing issues of academic dishonesty. 
This course will adhere to university policies that ensure a safe working and learning environment; a supportive environment for students with disabilities; all rules set by the institutional review board as well as the academic integrity of the university.  These policies are available at http://jan.ucc.nau.edu/academicadmin/plcystmt.html
Course Outline
	DATE
	TOPIC/READINGS
	METHODS

	T 1/17
	Introductions
	

	Th 1/19
	What are the Social Studies?

Drake and Nelson, chapter 2; Schug, “Why Kids Don’t Like Social Studies” (e-reserve)
	Socratic method

	T 1/24 
	Teaching History and Social Studies in the past: legacies and problems

Drake and Nelson, chapter 8; Orrill and Shapiro, “From Bold Beginnings to an Uncertain Future” (e-reserve)
	Lecture/large group discussion

	Th 1/26
	The Social Studies today: issues, concerns, debates

Henry Giroux and Peter McLaren, “Teacher Education and the Politics of Engagement: The Case for Democratic Schooling” (e-reserve); selection from E.D. Hirsch, Cultural Literacy: What Every American Needs to Know (e-reserve); Stephen M. Fain and Robert Shostak, “Educational Philosophies” (e-reserve)
	Graphic organizers

	T 1/31
	Multicultural Education and History

James A. Banks, “Transforming the Mainstream Curriculum” (e-reserve); Lawrence Levine, “Clio, Canons, and Culture” (e-reserve); Ravitch, “A Culture in Common” (e-reserve); Kelley, “People in Me” (handout), Ross E. Dunn, “Constructing World History in the Classroom”; Christine Gutierrez, “Making Connections: The Interdisciplinary Community of Teaching and Learning History,” in Stearns.
	Cooperative 

learning/jigsaw

DUE: Reading Response to Dunn

	Th 2/2
	Diversity and the Social Studies Classroom

Peterson, “The Complexities of Encouraging Social Action” (Rethinking, 40-41); Miller, “Tapping into Feelings of Fairness” (Rethinking, 44-48); Bigelow, “Role Plays: Show, Don’t Tell” (Rethinking, 114-16)
	Role play: The origins of the modern high school 



	T 2/7
	“Meaning over Memory”: Historical thinking skills and benchmarks

Drake and Nelson, chapters 1 & 3; Wineburg, “Teaching the Mind Good Habits” (e-reserve)

Peter Seixas, “Schweigen! Die Kinder!,” in Stearns
	Stages of backward design

DUE: Reading Response to Seixas

	Th 2/9
	Lesson and unit planning/assessment

Drake and Nelson, chapters 5 and 6
	Rubrics

	T 2/14
	The Standards

Nash, “In the Matter of History” (e-reserve); Wineburg, “Crazy for History” (e-reserve)
	Debate: High stakes testing

DUE: Standards analysis assignment 

	Th 2/16
	Social Studies Textbooks

Michael Romanowski, “Problems of Bias in History Textbooks” (e-reserve); James Loewen, introduction and chapter 1: “Handicapped by History: The Process of Hero-making” (e-reserve)

Roy Rosenzweig, “How Americans Use and Think about the Past,” in Stearns (G)
	Teaching critical literacy: Students as textbook detectives 

DUE: Reading Response to Rosenzweig

	T 2/21
	Organizing your U.S. history course – teaching with ideas, themes, and questions

Drake and Nelson, chapter 4; Foner, The Story of American Freedom
	Poster presentations/group work

DUE: Poster Presentations

	Th 2/23
	Using primary sources in the history classroom

Drake and Nelson, chapters 7 and 9; Ueno Chizuko, “The Politics of Memory” (e-reserve)

	Chautauqua 



	T 2/28
	Teaching World History

Ron Pahl, Breaking Away from the Textbook, volumes 1 & 2; recommended: Dunn, “Constructing World History in the Classroom” (e-reserve)
	Large group discussion

DUE: Unit Plan Analysis and Rubric

	Th 3/2
	Present mini-lessons
	

	T 3/7
	History as Mystery

Gerwin and Zevin, selections from History as Mystery (e-reserve); Daniel Kain, “Why Problem-Based Learning for Future Teachers” (e-reserve)
	View episode from PBS’s History Detectives

	Th 3/9
	Present mini-lessons
	

	T 3/14
	Writing Assignments and the Social Studies

Drake and Nelson, chapter 10; Jean Pollard Dimitt and David W. Van Cleaf, “Integrating Writing and the Social Studies: Alternatives to the Formal Research Paper” (e-reserve)
	Peer review

DUE: Unit Rationale

	Th 3/16
	Present mini-lessons
	

	T 3/21
	Spring Break
	

	Th 3/23 
	Spring Break
	

	T 3/28
	Technology/Media

Reading: Rosenzweig and Bass, “Rewiring the History and Social Studies Classroom: Needs, Frameworks, Dangers, and Proposals” (e-reserve); Christensen, “Unlearning the Myths that Bind Us” (Rethinking, 8-13); Shelly Weintraub, “What’s This New Crap?  What’s Wrong with the Old Crap?,” in Stearns
	Using (not abusing) Hollywood’s history/Media in the classroom

DUE: Revised Unit Rationale

DUE: Reading Response to Weintraub

	Th 3/30
	Using Historical Novels: Small and large-group discussion of Tim O’Brien, Things, directed by graduate students.
	DUE: Mentor Assignment for O’Brien

	T 4/4
	Current Events and Controversial Issues

Roach, “Moving, Toward Reparations” (e-reserve); Evans, “Teaching Social Issues: Implementing an Issues-Centered Curriculum” (e-reserve); recommended: Kelley, “‘A Day of Reckoning’: Dreams of Reparations” (e-reserve)
	Mock trial

DUE: Role play writing assignment

	Th 4/6
	Present mini-lessons
	

	T 4/11
	Preparing for Professionalism/Classroom Management

Eleanor Kutz, chapter 9 from An Unquiet Pedagogy: Transforming Practice in the English Classroom (e-reserve); Christensen, “Building Community from Chaos” (Rethinking, 50-55); Peterson, “The Challenge of Classroom Discipline” (Rethinking, 34-37) 
	Large group discussion/guest speaker 

DUE: Review of Wineburg, Historical Thinking

	Th 4/13
	Present mini-lessons
	

	T 4/18
	Present mini-lessons
	

	Th 4/20
	Present mini-lessons
	

	T 4/25
	Present mini-lessons
	

	Th 4/27
	Present mini-lessons
	

	T 5/9 
	
	UNITS DUE BY 5 PM


Assignments and Grading Rubrics 
Attendance


A = Student has no more than three absences.


B = Student has no more than five absences.


C = Student has no more than seven absences.


D - F = Student has seven or more absences.

Participation


A = Actively engages in classroom discussions and activities.  Comes to class having read and thought about materials.  


B = Contributes some to class discussions and activities, and comes to class having done the reading.


C = Contributes some to class activities, but rarely participates in class discussions.  Shows little evidence of reading or engagement.


D = Does not participate in class discussions and is an unenthusiastic participant in class activities.  No indication of reading or engagement.


F = No participation in class activities or discussion.  No indication of reading or engagement.

Standards Analysis







Due Feb. 14


Read the standards set forth by Arizona State, the National Council for the Social Studies, and the National Council on History Education.  In 3-4 double-spaced pages, do the following:

6. Provide an example from each of the standards for each of the vital themes and narratives identified by the National Council for History Education.

7. Reflect on how well the various standards promote critical and multiple perspectives on U.S. and world history, and social science knowledge (remember to provide examples to support your assertions!).

8. In one paragraph, reflect on how well the various standards promote higher-level cognitive skills – analysis, synthesis, and evaluation.

9. In one paragraph, reflect on how well the standards help promote affective skills.

10. Reflect on how comfortable you are with your content knowledge and identify at least one secondary source (no on-line sources or textbooks, please!) that you could consult as a teacher to improve that knowledge.

A = Essay is extremely well organized and written in excellent, flawless prose.  Persuasively and comprehensively answers all parts of all questions and provides poignant examples to support assertions.  Reflections demonstrate a close, critical reading of the standards and serious engagement with historiographical and pedagogical issues.

B = Essay is well organized and clearly written.  Persuasively answers all parts of the question and provides relevant examples to support assertions.  Reflections demonstrate a close, critical reading of the standards and serious engagement with historiographical and pedagogical issues.  

C = Essay is generally well written and answers all parts of the question.  Demonstrates a close reading of the standards, but the analysis is somewhat thin and/or shows some gaps in understanding.  

D = Essay may be well written, but does not answer all parts of the question or, conversely, answers all parts of the question but poor grammar and organization detract from clarity.  Analysis is generally weak, with few and/or unpersuasive examples, and demonstrates a rather shallow reading of the standards.

F = Essay does not answer all parts of the question, is poorly organized and poorly written.  Although there is some evidence of having read the standards, fails to provide analysis or evaluation.

Poster Presentations







Due Feb. 21


Together with your jigsaw group, select one chapter from Eric Foner’s book, The Story of American Freedom, to represent in poster form.  Assemble pictures, drawings, and text that will serve as an exhibit about the topic covered in the selected chapter.  There should be a clear heading for all images and text (including where you found it).  A representative of the group will have ten minutes to present the poster to the rest of class, explaining the topic of the poster and how the poster speaks to the major problems, debates, events, and personalities that are relevant to the topic.  This is a collaborative project and all members of the group should participate in its conceptualization and design.  However, each student in the group should also be assigned a role.  Possible roles include: 

· Manager: this person organizes the project, keeps group members focused and is responsible for materials used, time management (deadlines) and communication with the teacher

· Art director: this person organizes the layout and design of the poster.

· Researcher: this person finds images and text for the poster. 

· Copywriter: this person writes the headings and text to be pasted on the poster.

· Presenter: this person prepares and presents a 5-10 minute presentation of the poster.


A = Visual display is neat, appealing, creative, and coherent.  Clearly and effectively communicates the topic of the chapter by exploring multiple perspectives and complexity.  Oral presentation clearly and effectively introduces the topic of the poster and explains the rationale behind the poster display.


B = Visual display is neat, appealing, and organized, but lacks creativity and/or depth.  The topic is clear, though some of the complexity and diversity explored by Foner is missing or under-analyzed.  Oral presentation communicates clearly and effectively most of the time.


C = Visual display meets all of the requirements, but lacks visual appeal – or, conversely, has visual appeal, but does not meet all of the requirements.  The topic is fairly clear, but the presentation is poorly organization, reveals some gaps in understanding, and does not explore multiple perspectives.  Oral presentation shows some difficulty.


D = Visual display only meets some of the requirements, and lacks neatness and organization.  The topic is unclear, misrepresented, and lacks depth.  Oral presentation lacks coherency and is ineffective.  


F = Does not complete the assignment.

Unit Plan Analysis/Rubric






Due: Feb. 28


Analyze two unit plans from Ron Pahl’s Breaking Away from the Textbook (choose one from volume 1 and one from volume 2).  Design a rubric for analysis considering enduring understandings, content, instructional strategies, and assessment.  You might want to add other criteria, e.g., universal design principles (accessibility to all learners) and/or fosters critical thinking.  Use the rubric to grade both unit plans, then justify it, according to your rubric, in one paragraph.

A = Rubric demonstrates a comprehensive and critical understanding of enduring understandings, content, instructional strategies, assessment, and at least one additional criterion.  Rubric is thoughtfully and thoroughly applied to both unit plans.  Accompanying justification is concise (no more than one paragraph), excellently written and organized.

B = Rubric demonstrates a comprehensive understanding of enduring understandings, content, instructional strategies, and assessment.  Rubric is thoroughly applied to both unit plans.  Accompanying justification is concise (no more than one paragraph), well written and organized. 

C = Rubric demonstrates a good understanding of at least three of the following four principles: enduring understandings, content, instructional strategies, and assessment.  Rubric is fairly and consistently applied to both unit plans.  Accompanying justification is concise (no more than one paragraph), and written and organized in a satisfactory manner. 

D = Rubric demonstrates a fair understanding of enduring understandings, content, instructional strategies, and assessment.  Rubric is applied to both unit plans but may contain inconsistencies.  Accompanying justification lacks conciseness (exceeds more than one paragraph or rambles), and/or may be poorly written and organized. 

F = Rubric demonstrates a poor understanding of enduring understandings, content, instructional strategies, and assessment.  Rubric is applied to both unit plans but may contain inconsistencies.  Accompanying justification lacks conciseness (exceeds more than one paragraph or rambles), and is poorly written and organized.

Unit Plan Rationale




Due for peer review: March 14








Due to instructor: March 23


On March 14, every student should bring a unit rationale to class for peer review.  The rationale should be 3-4 double-spaced typed pages that provide the following information:

5. What is the topic/subject of the unit?  Why is it important?  How does it fit into the history or social science class you are teaching?  How does it correspond with standards set by Arizona State, The National Council for the Social Studies, and the National Council on History Education?

6. Enduring understandings you want to communicate.

7. Summary of strategies and approaches.  Justify your choice of content, instructional techniques, their sequence, how they complement each other, and their appropriateness to the unit topic.  Make sure that you explain how your content and methods address diversity and multiple intelligences.  Possibilities include: cooperative learning, lecture, problem-based learning, primary source work, videos, discussion, role-play, research, debate, mock trials, etc.

8. Assessment and evaluation.  What knowledge do you assume your students have?  How will you know what your students have learned?


We will redistribute the unit rationales anonymously for an in-class peer review.  Peers will write a one paragraph constructive critique with helpful suggestions of how to improve the work.  A revised version of the unit rationale will be turned into the instructor on March 23.

Mini-Lesson







Variable Due Date


Design a 20-minute lesson on a history or social science topic of your choice.  Use the following rubric to guide your presentation of content, your methods, planning/organization, diversity of views, and assessment techniques.  (See Drake and Nelson chapter 5 for ideas and format for lesson-plan writing.)


- Visit my homepage http://jan.ucc.nau.edu/~lcd23/ for examples of mini-lessons and unit plans by past students -
	
	Correlative NCSS Standards
	Approaches

D-C
	Meets

C-B
	Exceeds 

A

	%
	
	60-75 points
	76-89 points
	90-100 points

	30%
	Content

1.1a, 1.2a, 1.3a, 1.4a, 1.5a, 1.6a, 1.7a, 1.8a, 1.9a, 1.10a 
	Makes an attempt to correlate the unit to larger themes, issues, and concepts as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives, yet errors in detail and use of source material show lack of understanding.
	Exhibits content knowledge by persuasively explaining the lesson’s relationship to larger themes, issues, and concepts, as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives.  There may be some minor errors in detail, which suggest that the instructor has not fully mastered the content
	Exhibits content mastery by persuasively 

explaining the lesson’s significance in 

disciplinary terms and relating it to larger 

themes, issues, and concepts, as identified 

by NCSS standards, AZ State standards, 

and/or NCHE Vital Themes and 

Narratives.  Selects appropriate source 

material for the topic

	30%
	Methods

1.1b, 1.2b, 1.3b, 1.4b, 1.5b, 1.6b, 1.7b, 1.8b, 1.9b, 1.10b 
	Exclusively didactic approach used and no attempt is made to support the needs of diverse learners
	Methods are appropriate to grade level and an attempt is made to support the needs of diverse learners, yet they do not correlate with objectives
	Methods correlate with objectives, are 

appropriate to grade level, and support 

the needs of diverse 

learners

	10%
	Planning and organization

1.1c, 1.2c, 1.3c, 1.4c, 1.5c, 1.6c, 1.7c, 1.8c, 1.9c, 1.10c
	Content and/or skill objectives are unclear; lesson planning is unorganized and contains grammatical errors
	Content and skill objectives are sound and measurable, but not clearly stated; lesson planning is well organized, with some lack of attention to detail
	Content and skill objectives are clearly 

stated and measurable; lesson planning is 

organized, coherent, and shows attention 

to detail

	10%
	Diversity

NCSS Standard 1.1
	Content does not include multicultural perspectives
	Content includes multicultural perspectives in a tokenistic way
	Content incorporates multicultural 

perspectives in ways that communicate 

the value of diversity

	10%
	Dispositions and professionalism

1.1d, 1.2d, 1.3d, 1.4d, 1.5d, 1.6d, 1.7d, 1.8d, 1.9d, 1.10d
	Delivery is unpracticed and too informal; no attempt made to adjust to class learning needs
	Delivery of lesson is practiced, but needed some work; professional demeanor maintained throughout most of the lesson; attempt made to adjust to class learning needs
	Delivery of lesson is practiced and well 

executed; professional demeanor 

maintained throughout; attempt made to 

adjust to class learning needs

	10%
	Assessment
	No assessment present or assessment is not logically connected to the content, making it invalid and unfair
	Assessment is present, but does not clearly correlate with objectives or fails to provide useful feedback to students
	Uses a valid assessment, one that 

correlates with objectives and provides 

useful feedback 

to students.


Role-play writing assignment (2-3 double-spaced pages)


Due: March 4


You’ve made the final cut for a highly prized social studies teaching job.  Now, it’s just you and one other candidate.  The pressure is on for a last interview with the principal.  You’re sitting in her office and she says:


“It’s no secret around here that kids find their history classes boring.  Why do you think that is so?  Tell me how your teaching philosophy, and the methods and content that flow from it will change that?”


Having lobbed these questions at you, the principal sits back in her chair to hear your response.  What do you say?


A = Essay is extremely well organized and written in excellent, flawless prose.  Persuasively and comprehensively answers all parts of both questions and provides poignant examples to support assertions.  Provides a thoughtful, well-conceived philosophy that demonstrates critical insight, interpretations and syntheses of course activities, lectures and reading.  


B = Essay is well organized and clearly written.  Provides a thoughtful, well-conceived philosophy that synthesizes and interprets course activities, lectures and reading.  


C = Essay may be well written and provide a defensible philosophy, but does not substantially draw upon and integrate the course activities lectures and readings.  Conversely, essay may cite authorities but lacks focus and rambles.


D = Essay contains some good ideas but lacks focus and contains mistakes.  Does not draw upon course activities, readings and lectures.


F = Philosophy is inconsistent, contradictory, and unclear.  Poor organization and grammar.

Tim O’Brien Peer Teaching Assignment



Due March 30

Prepare a lesson plan on O’Brien that addresses the following:  

On the copyright page of the novel appears the following: “This is a work of fiction. Except for a few details regarding the author's own life, all the incidents, names, and characters are imaginary.”  Yet the book has been widely praised by Vietnam veterans as “true.” How can this seeming paradox be reconciled?   Or can it?  And what does this say about history and the teaching of history?  Is literature “truer” than or “as true” as history.  If so, how should it be used to teach about the past?  Should historical novels be conceived of as history and vice versa?

You will use your lesson plan to guide a small-group discussion of undergraduates.

A = Plan comprehensively addresses all parts of the teaching charge, providing extensive examples from text and numerous outside sources to support teaching.


B = Plan addresses all parts of the teaching charge, providing examples from text and outside sources to support teaching.


C = Plan addresses some parts of the teaching charge, providing examples from text and outside sources to support teaching.


D = Plan addresses some parts of the teaching charge, providing examples from text to support teaching.


F = Plan addresses some parts of the teaching charge, but exhibits either a lack of a critical understanding of the book or fails to provide examples from text and/or outside sources to support teaching.

Reading Response Essay Questions for Peter Stearns, Peter Seixias, and Sam Wineburg, eds., Knowing, Teaching, and Learning History

Write short (2-3 page) essays in response to your reading of selected chapters in Stearns, et al.  These essays will be evaluated on “check, check-plus, check-minus” basis as follows.

( + An excellently written summary of the main points and argument of the article, followed by a well-justified opinion, e.g., agree or disagree with author.

( An well written summary of the main points and argument of the article, followed by a defended opinion, e.g., agree or disagree with author.

( - Essay is marred by more than two careless writing errors and/or fails to provide a satisfactory summary, making a defensible opinion untenable.

Dunn, “Constructing World History in the Classroom.”  Describe the three 

competing models of world history.  What does Dunn believe are the 

greatest challenges facing world history teaching?

Due 1/31
Seixas, “Schweigen! Die Kinder!,”  Seixas describes three ways of dealing with 

conflicting interpretations of the past.  As a student of history, which approach has dominated your classes to present (high school and university)?  Do you agree with Seixas’ conclusion?

Due 2/7  


Rosenzweig, “The Young and Restless,”  Why are youth tuning out 

media news coverage?  How does it affect the history/social studies 

classroom and the larger American society? 


Due 2/16

Weintraub, “What’s This New Crap?  What’s Wrong with the Old 

Crap?”  What were challenges that Weintraub and her colleagues faced in revising the history curriculum?  Why was there so much controversy?  What is the main theme of the new curriculum? 

Due 3/28


 
Wineburg Book Review






Due 4/11

Write a review of Sam Wineburg, Historical Thinking and Other Unnatural Acts: Charting the Future of Teaching the Past.  Not to exceed 3 double-spaced pages.  

A = Review extremely well organized and written in excellent, flawless prose.  It concisely presents a summary of the major points and argument, a sympathetic appreciation of the book’s strengths, and an insightful critique of the book’s shortcomings.  The conclusion insightfully sums up the reviewer’s overall assessment of the book.  


B = Review is well organized and well written.  It presents a good summary of the major points and argument, a solid appreciation of the book’s strengths, and a logical critique of the book’s shortcomings.  The conclusion accurately sums up the reviewer’s overall assessment of the book.


C = Review presents a logical organization but certain passages may lack clarity.  It presents a fair summary of the major points and argument, a defensible appreciation of the book’s strengths, and a critique of the book’s shortcomings.  The conclusion indicates the reviewer’s overall assessment of the book. 

D = Review lacks adequate organization, making overall clarity difficult. It includes only a partial summary of the major points and argument, and may lack an appreciation of the book’s strengths.  The critique of the book’s shortcomings is either absent or unfounded and the conclusion is either absent or contradicts the reviewer’s earlier comments.


F = Review lacks adequate organization, making overall clarity difficult. It fails to satisfactorily summarize the book, making any appreciation of the book’s strengths impossible.  Its critique of the book’s shortcomings is either absent, unfounded, or flippant.  The conclusion is either absent or contradicts the reviewer’s earlier comments.

Unit Plan 







Due: May 9

Design a “unit of instruction” consisting of a coherent set of daily lesson plans, covering a 2-3 week period, using the following rubric to guide your selection of content, methods, planning/organization, diversity of views, and assessment techniques.  Package it in a professional-looking manner, adhering to following format:

7. Title that states the topic/subject of the unit

8. Grade level, length of each class, and course taught (e.g., U.S. history, world history, economics, government, geography)

9. Rationale for the unit in narrative form.  See above for unit rationale format.

10. Daily lesson plans.  Each lesson must be in the format described above.

11. Assessment: assignment/s and rubrics for how you will grade them.

12. Bibliography: Primary and secondary sources used.
	
	Correlative NCSS Standards
	Approaches

D-C
	Meets

C-B
	Exceeds

A

	%
	
	60-75 points
	76-89 points
	90-100 points

	35%
	Content

NCSS

1.1a, 1.2a, 1.3a, 1.4a, 1.5a, 1.6a, 1.7a, 1.8a, 1.9a, 1.10a 
	Makes an attempt to correlate the unit to larger themes, issues, and concepts as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives, yet errors in detail and use of source material show lack of understanding
	Exhibits content knowledge by correlating the unit to larger themes, issues, and concepts as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives, yet does not persuasively demonstrate the unit’s significance in disciplinary terms.  There may be some minor errors and uneven selection of source material
	Exhibits content mastery by persuasively explaining the unit’s significance in disciplinary terms and its relationship to larger themes, issues, and concepts, as identified by NCSS standards, AZ State standards, and/or NCHE Vital Themes and Narratives.  Selects appropriate source material for the topic

	35%
	Methods

1.1b, 1.2b, 1.3b, 1.4b, 1.5b, 1.6b, 1.7b, 1.8b, 1.9b, 1.10b 
	Lack of variety in methods; over-reliance on teacher-centered methods.
	Uses a variety of methods that correlate with objectives, are appropriate to grade level, and support the needs of diverse students.  Methods give limited opportunities for critical thinking, problem solving, and cooperative learning
	Uses a variety of methods – such as role play, multimedia and technology, debate, mock trial, primary source analysis, etc. – that correlate with objectives, are appropriate to grade level, that support the needs of diverse students, and that give students opportunities for critical thinking, problem solving, and cooperative learning

	10%
	Planning and organization

1.1c, 1.2c, 1.3c, 1.4c, 1.5c, 1.6c, 1.7c, 1.8c, 1.9c, 1.10c
	Content and skill objectives are unclear and/or difficult to measure.  Unit and lesson planning is poorly organized and contains grammatical errors.  Sloppy presentation
	Content and skill objectives are clear and measurable; unit and lesson planning shows sufficient level of organization, yet there minor grammatical errors and some lack of attention to detail
	Content and skill objectives are clear and measurable; unit and lesson planning is organized, coherent, and shows attention to detail

	10%
	Diversity

1.1
	Content does not include multicultural and/or global perspectives and thus fails to communicate the value of diversity
	Content includes multicultural and/or global perspectives but in a limited or tokenistic fashion so that the value of diversity is not clearly communicated
	Content incorporates multicultural and/or global perspectives in ways that communicate the value of diversity

	10%
	Assessment
	Lacks variety in assessment and/or assessment is not logically connected to the content, making it invalid and unfair
	Uses some variety in assessment techniques, but relies heavily on summative rather than formative and authentic assessments
	Uses a variety of assessment techniques, such as formative, summative, and authentic


Only fill in what is changing.  





If information is remaining the same, leave the section blank.
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